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CHAPTER I

THE PROBLEM AND ITS BACKGROUND

Introduction

In our society nearly every male, and an increasing number of
females, selects an occupation and involves himself in long-term
commitments which will influence his thoughts, his feelings, and his
potentiality for living a productive and satisfying life.
Rosenberg^- terms this type of social action a "big" decision, one of
two deemed important to American society.
"One . . . "big" decision is marriage — whether to marry
and, if so, to whom. Another is choosing one's life work —
whether to work at this job or that. Neither of the choices
is completely irrevocable — we can change mates or change
professions — but there is a widespread tendency in
American middle-class society to view them as final
decisions, and they are as important a pair of long-term
commitments as we are ever likely to make."
Occupational choice, important for the individual, also carries
implications for the total society since,
"every society must somehow arrange to get people to do
what has to get done in order to enable the society to
keep going and prosper. It must so distribute its human
resources, both in quantity and quality, that societal
needs will be satisfied."2
In light of the importance of occupational choice for the individual

^Rosenberg, fforris, with the assistance of Suchman, E. A., and
Goldsen, Rose K., Occupations and Values. Glencoe, Illinois: The
Free Press, 1957, 1.
2ibid.
1
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and its consequent implications for society, it seems sociologically
useful to look systematically at some of the elements leading to
job selection.
Occupational choice has been characterized by early research
ers^ as a series of discrete decisions.

Ginzberg^ states that,

"the outstanding conclusion from our findings is that
occupational choice is a developmental process: it is
not a single decision, but a series of decisions made
over a period of years."
Insofar as it consists of a "series of decisions," occupational
choice may be described as a process, and as a process, it tightly
interweaves multiple elements, including the effects of personality,
external environmental conditions, social factors or society, and
general cultural factors such as occupational values.

Ginzberg^

elaborates some of the factors and influences impinging on the
process.
"In every decision many people are concerned. There
is the adolescent trying to organize his manifold
impressions about himself and the external environment

^For example, see: Ginzberg, Eli, et al., Occupational Choice:
An Approach to a General Theory. New York: Columbia University
Press, 1951; Super, Donald E., "A Theory of Vocational Development."
American Psychologist. VIII (1953), 185-190; Biddle, Bruce J.,
Twyman, J. P., Rankin, E., Jr., "The Role of the Teacher and Occupa
tional Choice." School Review, LXX (Summer 1963), 191-206; Peters,
Herman J., and Farwell, G. P., "Career Choice — by Chance or Plan?"
American Vocational Journal. XXXI (May 1956), 24; Blau, Peter M.,
et al., "Occupational Choice: A Conceptual Framework." Industrial
and Labor Relations Review (July 1956), 531-43; Stubbins, Joseph,
"Lack of Realism in Vocational Choice." Occupations. XXVI
(April 1948), 410-18.
^Ginzberg, op. cit., 185.
5loc. cit., 5.
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so that he can begin to choose intelligently among
several alternatives. There are his parents who, aware
of their son's problems, question whether they should
interfere, and if so, in what manner. There are
teachers who, by direction or indirection, present
materials and make judgments about various occupations
and the way to prepare for them. There are friends
and advisors who also influence his decision-making."
It is apparent that other persons are an important factor in
the process of occupational choice.

This is reasonable to expect

considering that throughout one's life other people have a pro
found bearing on it.

The whole process of socialization and the

corresponding development of the self depends on others and the
perception of others' feelings and attitudes toward oneself.

As

Kuhn^ states, "the other is crucial to the self and to meaningful
action."

This study will use reference group theory to look at

this important factor of others, namely, reference groups and
reference individuals, in relation to occupational choice.

More

specifically, the study will look at who the perceived reference
groups or individuals were for persons choosing certain types of
occupations.

For the purposes of this study, persons will be seen

as reference groups or reference individuals^ if they were

^Kuhn, Manford H., "The Reference Group Reconsidered."
Sociological Quarterly, V (1964), 7.
7In a subsection (beginning on p. 16) of the literature review
section of this chapter, a number of studies are reviewed which
speak in terms of influence from various persons or of influential
persons rather than using the nomenclature of reference group
theory. These influential persons would be termed reference groups
or reference individuals in the present study. Thus, in this liter
ature review section, an influential person or persons and a
reference individual or group will be synonomous.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

4
--rceived of as having affected the occupational choices of the
respondents.
A basic proposition of reference group theory is that a per
son's behavior is affected by the groups and individuals with
which he identifies and not simply by the groups and individuals to
which he is exposed or by the groups of which he is a member.
Persons identify with various reference groups and Individuals;
their action or behavior is affected by this identification.

They

receive information and adopt behavior patterns from these refer
ence groups and individuals and therefore the specific area of
choice behavior would also be affected by such groups and
individuals.

Thus, reference group theory should be a productive

framework in which to study occupational choice behavior.
The potential reference groups and individuals a person might
identify with were alluded to above, by Ginzberg.

Identification

is a normal occurrence within the context of socialization.
Throughout this process a person might use parents, friends, and
teachers as reference groups or individuals.

Identification may

also occur when a person wishes to gain or maintain acceptance in
g

a particular group or to occupy a certain role.

Hyman and Singer

sum it up concisely when they state that
"Individuals may take as a reference group a nonmembership group to which they aspire to belong, and

8Hyman, H. H., and Singer, Eleanor, (Bds.), Readings in Refer
ence Grouo Theory and Research. New York: The Free Press, 1968, 1L

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

5
begin Co socialize themselves Co what they perceive
Co be its norms before they are ever exposed Co its
influence."
This would suggest Chat people in a person's chosen occupation
might become reference groups or individuals before entering the
occupation.

Thus, the above mentioned persons and groups will be

the potential reference groups and individuals looked at to
determine if there are systematic patterns in the perception of
reference groups and individuals by those choosing certain types
of occupations.
The Problem

Specific problem statement

The specific purpose of this study is to analyze three
categories

of occupational choice — business, scientific-esthetic,

and general cultural —

and their perceived reference groups and

reference individuals among a sample of male college dormitory
res idents.

Sample

The sample was composed of Western Michigan University males

q
These categories follow an adaptation from a study of occupa
tional choice of college males conducted by Simpson, R. L., and
Simpson, I. H., "Values, Personal Influence, and Occupational
Choice." Social Forces. XXXIX (July 1960), 117-118. These
categories will be discussed further in this problem statement and
in Chapter II.
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6
living on randomly selected dormitory floors for reasons of conveni
ence and resource limitations.

Males were selected in order to

establish similarity with the sample used by Simpson and Simpson,10
since it is desired to compare certain findings of this study with
those of the Simpson and Simpson study.

For example, Simpson and

Simpson** found that a greater proportion of the scientific-esthetic
category indicated that people in their chosen occupation affected
their occupational choice to a greater extent than was true for
either the business or general cultural categories.

The theoretical

framework of the present study would suggest that all categories
would perceive people in their chosen occupation as important.

The

apparent discrepancy between the expected findings of the present
study and the Simpson and Simpson finding is examined.
Three characteristics of the population sampled limit the
generalizability of the present study's findings.

First, college

students have certain characteristics which make it impossible to
generalize from them to the general population of occupational
choosers.

College students are most likely to be of middle class

background which may tend to bias their selection of occupations*
They are apt to select jobs which demand higher education.

Thus,

a large section of the total range of occupational choices, i.e.,
manual labor, which may be sought by the general population is

10loc. cit., 118.
**loc. cit., 123.
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eliminated from their consideration.

Second, only males were

included in this sample; generalization may not be made to female
occupational choosers.

Third, male dormitory residents may

exemplify a different set of characteristics than non-dormitory
residents.

This lack of the ability to generalize is a limitation

of this study.

However, it is felt that benefit may still be

derived from a consideration of reference group theory and
occupational choice in this context.

Hypotheses

A group of hypotheses was generated primarily from two usages
of reference group theory, namely, the normative use of the theory
and the usage concerning a group in which one desires to gain
acceptance.

One set of hypotheses is concerned with individuals or

groups who may be perceived as reference groups or reference
individuals by occupational choosers regardless of the category of
occupational choice.

These may be suggested to be "general" refer

ence groups or reference individuals.

A second set of hypotheses

is concerned with individuals or groups who may be differentially
perceived as reference groups or individuals according to each of
the three categories of occupational choice.

These may be suggested

to be "specific" reference individuals or groups.

Potential refer

ence individuals or groups include parents, friends, people in one's
chosen occupation, teachers, counselors, college professors, and
relatives.
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Occupational choice categories
The occupational choice categories used in this study follow
a typology developed by Simpson and Simpson. 12

Examples of the

business category include such occupational choices as management,
marketing, and finance.

The scientific and esthetic category

includes scientists, doctors, writers, artists, etc.

The general

cultural category contains teachers, professors, ministers, etc.
These categories were used to look at perceived reference groups
and reference individuals.

Additionally, these categories were

considered as they are characterized by certain values and as these
values may provide a partial basis for the selection of reference
individuals.
Values of these three occupational choice categories, then,
were looked at as they impinge upon reference group theory.

More

specifically, this study looked at the values of these choice
categories as a potential device to interpret the selection of cer
tain persons as reference individuals.

Value preferences of these

categories were ascertained by two questions from the instrument
used by this study (see Appendix A, Part VI, questions 12 and 16).
The indicated preferences were compared to values characteristic of
these choice categories as suggested by previous literature and
research.

12loc. cit., 117-118.
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Procedure* end analyte
A self-administered scrucCured questionnaire wa* employed for
two reasons.

Such an ins trument may facilitaCe Che collection of a

broad range of information.

The nature of reference group theory is

insufficiently developed to define precisely the nature of informa
tion appropriate to the consideration of this study.

Thus, it is

possible that more data was collected than may be properly included
in a circumscribed treatsmnt of the study's hypotheses.
naire also allows for a large sas^le size.

A question

The instrusmnt was hand

distributed in order to explain completion and return procedures to
mlnisdze possible confusion.

At this time, it was also stressed

that each student should return his pre-addressed questionnaire to
establish soste level of validity.
campus mall.

Questionnaires were returned via

This seemed to be the most convenient return mechanism

for the respondents.
The completion and return of the instrument was probably
affected by self selection bias.

13

The use of statistics appropri

ate to probability samples was not possible because the returned
questionnaires were probably affected by self Interest.

The sa^>le

was a probability saaqple only in terms of its selection of dormitory
floors.

A relatively high proportion of questionnaires had to be

returned to insure the presence of the element of randomness.
was probably not the case.

This

Thus, it would not be appropriate to

l3Donald, Marjorie H., "Implications of Nonresponse for the
Interpretation of Msll Questionnaire Data." Public Opinion foarterl£, XXIV (1969), 99-114.
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apply inferential statistics to interpret the data.

Since the

returns were not sufficient to warrant an assumption that random
ness was preserved, the only appropriate technique for interpreting
the data was percentages.
In conclusion, recognizing the limitations enumerated above,
the major purpose of the study is to determine what types of groups
or individuals may possibly serve as reference groups or reference
individuals during the developmental process of occupational
choice.

The findings of this study may be viewed as bases for

further consideration of the applicability of reference group
theory to the occupational choice decision making process rather
than definitive statements made from a well defined theory about a
specific problem.

Related Literature

Reference group s tudies

In the pioneer reference group study, Hyman^ had his
respondents judge their own statuses in various areas, in each
case comparing themselves to (a) all people in the United States,
(b) their friends and acquaintances, and (c) their own occupational
groups.

The findings indicated that self-judgments of status varied

according to the comparison group and that reliability of judging
varied with interaction between the type of status (intellectual,

l^Hyman, Herbert, "The Psychology of Status."
Psychology. XXXVIII (1942), 1-95.

Archives of
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economic, etc.) and the group to which referred.

Also, particular

reference groups were used in relation to particular problems of
status.
Another indication of the use of people as reference groups
and the significance of different reference groups occurs in Merton
and Kitt's^ reformulation of Stouffer's^ study of The American
Soldier in terms of the concept of reference group.

The study

showed that the attitudes of soldiers regarding their own position
varied according to the different reference groups with which they
compared themselves.

For example, soldiers overseas considered

themselves unfortunate in comparison to the men at home, but well
off in comparison to the front line troops.

It was also found that

new troops were effected by their desire to belong or to be accept
ed.

"Green" troops were found to vary as to the battalions in which

they were located.

For example, "green" troops placed in battalions

made up mainly of soldiers who had also just come overseas, showed a
considerably higher proportion of those considering themselves ready
to go into combat as opposed to "green" troops who were placed in
battalions made up mainly of troops who had already seen combat.

l^Merton, Robert K., and Kitt, Alice S., "Contributions to
the Theory of Reference Group Behavior.” In Merton, R. K., and
Lazarsfeld, P., (Eds.), Continuities in Social Research: Studies
in the Scope and Method of the American Soldier. Glencoe, Illinois:
The Free Press, 1950, 40-105.
^Stouffer, Samuel A., et. al., The American Soldier.
Princeton University Press, 1949.
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The "green" troops seemingly aspired to become members of the group
and therefore they accepted the norms of the group.
Newcomb's*^ reinterpretation of his Bennington study in terms
of the reference group concept has great impact in revealing the
concept as a potentially valuable tool for explaining the effects of
social groups on the formation and change of attitudes.

This

longitudinal study of girls at Bennington College investigated the
effect for four years exposure to a liberal college atmosphere upon
girls with conservative backgrounds.

Due to the policy of the

faculty to expose students to many views, and particularly to
acquaint the students with social and international problems, the
trend was for the majority of students to exhibit a change from
conservatism to nonconservatism in their senior year.

The most

significant finding was the means by which attitude change or lack
thereof was influenced by an individual's reference group.

The

study discusses the effects on the students' attitudes of their
two main reference groups:

(a) their conservative families from

whom they were separated; and (b) the nonconservative college
cosmunity.

One major finding was that if a group was one in which a

given individual was motivated to be accepted or treated as a member,
then the individual would be motivated to assimilate the norms or
standards of the group.

Again we see the importance of persons as

reference groups.

^Newcomb, Theodore, "Attitude Development as a Function of
Reference Groups: The Bennington Study." In Sherif, M., An Outline
of Social Psychology. New York: Harper and Brothers, 1948, 415-20.
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Charters and Newcomb 18 demonstrated that group attitudes are
influenced by reference groups.

More specifically, they showed that

responses to attitudinal statements are chosen along prescribed
normative lines when the salience of a potentially important refer
ence group is increased.

A sample of Soman Catholic college

students were divided into three groups —
perimental —

two control and one ex

to complete an attitude scale.

Each group was sent

to separate rooms and received different instructions about the
scale.

The experimental group was told that their assistance was

required in perfecting an attitude scale designed to be relevant for
members of the Roman Catholic Church.

It was hypothesized that the

experimental group would respond according to the norms of the
Catholic Church while the other groups would respond according to
other reference groups.

As stated, this hypothesis was supported

indicating the importance of knowing who the reference groups are
for persons in various situations.
In a sample of law school students dichotomized according to
whether they intended to become lawyers or use their training to
enter another career (business, politics, etc.), Wallace

19

found a

1a
Charters, W. W., Jr., and Newcomb, T. M., "Some Attitudinal
Effects on Experimentally Increased Salience of a Membership Group."
In Swanson, G. E., Newcomb, T. M., and Hartley, E. L., (Eds#),
Readings in Social Psychology, (rev. ed.), New York: Henry Holt
and Co., 1952, 415-420.
19
Wallace, Samuel E., "Reference Group Behavior in Occupational
Role Socialization." The Sociological Quarterly. VII (1966), 366-372.
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difference in Che value* and behavioral craica of each group accord
ing co cheir reapecdve reference group*.

The finding* indicated

chac a greacer proporcion of Chose scudenc* who incended co practice
law, and should therefore have Che legal profession as cheir refer
ence group, exhibited certain traits (interest in profession,
studenc-professor relationships, positive evaluation of law school
and professors) aoreso chan the other students who Intended to go
into other vocations and, therefore, it was assumed, had different
reference groups.

This study assuaed that certain persons bad

different reference groups and then looked at the differential
adherence to various values or behavioral traits.

It would also be

interesting to see who the reference groups or reference individuals
were for persons choosing different types of occupations and see if
different patterns exist in the selection of reference groups and
reference Individuals.
Schrag

20

sheds some light on the use of reference groups in

choice situations.

He used prison inaates to look at the influence

of reference groups on die choice of various types of solutions to
probleaatic social situations.

The insates answered questions con

cerning alternative solutions to probleaatic situations encountered
in correctional institutions.

The data was sorted according to a

prisoner typology under the assumption that the different types of

Schrag, Clarence, "A Preliminary Criminal Typology."
Pacific Sociological Review. IV (Spring 1961), 12-13.
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prisoners would have different reference groups and therefore choose
different solutions.

The typology included:

"square John" or pro

social, "right guy" or anti-social, "con politician" or pseudosocial,
and "outlaw" or asocial.

As hypothesized, the pro-social inmate

evaluated probleaatic situations with reference to legitimate norms
since his reference group was noncriminal types outside the prison.
The anti-social inmate made evaluations of an illegitimate nature
because his reference group held anti-social values. The pseudo
social offender shifted his normative perspective according to the
availability of Instrumental rewards.

The asocial inmate reflected

ignorance of role requirements and a deficiency in role-playing
ability.

This study points to the importance of reference groups in

choosing among alternatives.
Brooks

21

found that the choice of or preference for a

particular political party depended on who the reference groups or
individuals were for certain persons.

Brooks used a sample of un

married college students between the ages of 16 and 29.

The stu

dents' reference groups and individuals were determined by asking
them to list the person or groups referred to when confronted with
a problem.

It was assumed the most important reference groups and

individuals would be the most salient and therefore listed at the
beginning.

Students mentioning parents as reference groups were

21

Brooks, Richard S ., "Reference Group Influence on Political
Party Preferences." in Minis, J. G., and Meltzer, B. N., (Eds.),
Symbolic Interaction: A Reader in Social Psychology. Boston:
Allyn and Bacon, 1967, 472-480.
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compared Co Chose menCioning ocher reference groups or individuals.
A sCaCisCically significanC difference was found, wich sCudenCs
liscing parenCs as reference groups more ofCen choosing Che same
policical parCy as Cheir parenCs while Chose sCudenCs using
differenC reference groups or individuals more ofcen chose a differ
enC parCy from Cheir parenCs.

IC was also found ChaC reference

group was a beCCer predicCer of parCy preference Chan Che CradiCion
al demographic variables of age and sex.
The above sCudies illusCraCe some of Che varieCy of uses of
Che concepc of reference group.

BuC, more importancly, chey

illusCraCe Che imporCance and significance of looking ac who Che
reference groups and reference individuals are for persons when
accempcing Co analyze behavior, aCCiCudes, or values in various
siCuaCions.

IdenCificaCion of reference groups and reference individuals

We will now look ac some of Che persons who have been identified as reference groups or individuals in sCudies of occupational
choice.

Most of the following sCudies did not use a theoretical

framework and none of them used reference group theory as a frame
work.
theory.

The nomenclature, therefore, was not that of reference group
In other words, these studies did not speak in terms of

reference groups or reference individuals but usually in terms of
influence from various persons or categories of persons.

In this

study these influential persons would be termed reference groups or
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reference individuals.

Thus, in the literature review, an

influential person or persons and reference group or reference
individual will be synonomous.
Earlier studies

22

have shown that fathers and mothers are

important reference individuals in the process of occupational
choice.

Dyer and others

23

found that the experience and attitudes

of both the father and mother relating to the father's occupation
tend to shape attitudes of children toward jobs in general. Lipset,
et. al.,^ find a differentiation in the amount of advice given to

22

For example, see: Dole, Arthur A., "Reported Determinants of
Educational Choice." Personnel and Guidance Journal, XLII (February
1964), 564-71; Simpson, Richard L., "Parental Influence, Anticipa
tory Socialization, and Social Mobility." American Sociological Re
view, XXVII (August 1962), 517-22; Green, Laurence B., and Parker,
Harry J., "Parental Influence upon Adolescents' Occupational Choice:
A Test of an Aspect of Roe's Theory." Journal of Counseling
Psychology. XII (Winter 1965), 379-83; Ginzberg, op. cit.; Case,
Herman M., "Two Kinds of Crystallized Occupational Choice Behavior:
A Problem in Delineation and Relationship." American Sociological
Review. XIX (February 1954), 85-87; Peters, Edwin F., "Factors Which
Contribute to Youth's Vocational Choice." Journal of Applied
Psychology. XXV (August 1941), 428-30; Roe, Anne, The Psychology of
Occupations. New York: John Wiley and Sons, 1956; Anderson, Robert
C., Mawby, Russell G., Miller, Joe A., and Olson, Andrew L.,
"Parental Aspirations: A Key to the Educational and Occupational
Achievements of Youth." Reprinted from Adult Leadership. (May 1965),
by the Institute for Community Development of Michigan State"Univer
sity (no pagination).
23oyer, W. G., "Parental Influence on the Job Attitudes of
Children from Two Occupational Strata." Sociology and Social Re
search. XLII (January 1958), 203-206; see also: Johoda, G., "Job
Attitudes and Job Choice among Secondary Modern School Leaders."
Occupational Psychology. XXVI (1952), 125-40; Strong, E. K., Voca
tional Interests of Men and Women. Stanford University Press, 1943,
28ff.
^Lipset, S. M., Bendix, R., and Malm, T. F., "Job Plans and
Entry into the Labor Market." Social Forces. XXXIII (March 1955),
224-32.
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sons concerning certain careers according to the occupational
category of the father.

If the father is a professional worker or a

business executive, advice is given more frequently than if the
father is a manual worker.

Lipset and associates also report that

this increased advice has a considerable bearing on the individual's
job orientation in that the sons of families in high-status
occupations more often develop specific job plans during their
school years than do the sons of manual workers and farmers.

Roe^

and Simpson and Simpson26 found that parents are the most important
reference individuals for the occupational choice of the individual.
However, although parents have been found to be strongly
influential on occupational choice, other factors are also present.
Dyer

27

found that children are influenced in their job attitudes by

friends and other reference groups outside the family.
Butterworth

28

Haller and

report that the attitudes of youth concerning educa

tional and occupational aspirations are developed in part as a resuit of interaction with each other.

25

McDill and Coleman,

29

in a

op. cit.

26op. cit.
2^op. cit., 205.
^^Haller, Archie 0., and Butterworth, C. E., "Peer Influences
on Levels of Occupational and Educational Aspiration." Social
Forces. XXXVIII (May 1960), 289-95.
^McDill, E. L., and Coleman, J., "Family and Peer Influences
in College Plans of High School Students." Sociology of Education.
XXXVIII (Winter 1965), 112-26.
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teaporally divided two-stage study of high school students at their
freshaen and senior years, found that the family was the aost ioportant influence on the college plans of the respondents as freshaen, but peer influences predooinated at the senior level.

Weast,J

in a study of the occupational choice and educational plans of ninth
and twelfth grade students, showed that alaoet all the respondents
recognised Influence froa older siblings.

It aay be seen, then,

that peers and aeabers of the faaily other than parents are also
potentially laportant reference groups and individuals during the
choice process.
Additional reference groups or individuals aay be available to
respondents in this study froa the educational systea.

The high

school situation contains teachers, counselors, and friends who
aay be laportant potential reference groups or individuals for the
choice process.

The high school, as part of the total educational

systea, functions to prepare the student for a role in the econooy
froa the point of view of the individual and the econooic system.

31

This function generates other functions relating to occupational
choice by the student, especially as the high school makes avail
able personnel who can aid in his choices.32

30Weast, H. P., "The Influence of Older Siblings."
School Journal. XXXIX (March 1956), 340-43.

The High

^Miller, Jerry L. L., "Occupational Choice and the Education
al Systea." Journal of Educational Sociology. XXXIV (November
1960), 117-26.
32ibid.
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Reference groups or Individuals may also be available Co
choosers in cheir role as sCudents acting within the university
social structure.

It seems reasonable that throughout the selecting

process social experiences and social interactions would form an
essential part of the individual's development and, further, that
there should be present within the university the "more or less
institutionalized patterns of activities, interactions, and ideas
among various groups" which, according to Blau,
structure.

create a social

Potentially important reference groups or individuals

peculiar to this social structure are, again, teachers or professors,

34

counselors, and friends.

35

At the high school level

and at the college level, then, the student may recognize the
importance of persons such as teachers and counselors in addition
to family members, but no order of importance is clearly delineated.
Roe,

36

summarizing studies of influence on occupational choice,

suggests a probable ordering:

parents showed greatest influence,

followed by other relatives, and friends or other students.
second ordering is provided by Peters

37

A

who found that the four most

^Blau, op. cit., 533.
^See: Slocum, W. L., "Some Sociological Aspects of Occupa
tional Choice." The American Journal of Economics and Sociology.
XVIII (January 1959), 139-47, especially 146; Blau, op. cit.; Simp
son and Simpson, op. cit.; Peters, E. F., op. cit.; Davis, J. A.,
Great Aspirations. Chicago: Aldine Publishing Company, 1964.
3^See: Dole, op. cit.; Roe, op. cit.; Slocum, op. cit.; Haller
and Butterworth, op. cit.; Dyer, op. cit., especially 205.
^*\>p. cit.
^Peters, Edwin, op. cit.
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Influential factors contributing to vocational choice were, res
pectively, the parent, a friend, a professional acquaintance, and a
relative other than parent.

Davis 38 in analyzing influence on the

aspirations of college students, found that professors ranked only
slightly below parents in influence.

These studies agreed that

parents are most influential on occupational choice.

It will be

interesting to see if the present study concurs and further to
pursue the question of who next serves as important reference groups
or individuals for occupational choice in general.

A second

question concerns whether there are differences in the use of
reference groups or individuals for different types of occupa
tional choices.
The one study that has bearing on the question of differential
reference groups and individuals for different occupational choices
is one by Simpson and Simpson. 39

The authors used a sample of 130

undergraduate sociology students from two different universities.
As will be the case in the present study, the sample was divided
into the three occupational choice categories of business,
scientific and esthetic, and general cultural.

In relation to

this study the authors found that business choosers were the least
likely to name teachers or professors as having influenced their
decisions.

Scientific and esthetic choosers said teachers or

38op. cit.
39

"Values, Personal Influence. . .," op. cit.
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professors influenced their decisions more often than business
choosers and they were equal in this respect to general cultural
choosers.

Parents received the highest influence ratings for both

business and scientific-esthetic choosers while teachers or
professors and male college friends outranked the influence of
parents for the general cultural group.

Hopefully, this study will

be able to expand and at least replicate the findings of Simpson and
Simpson.
This study will also peruse one finding of Simpson and Simpson's
that the present study's theoretical framework would predict a
different outcome to than they found.

Simpson and Simpson found that

the scientific and esthetic choosers mentioned people in their in
tended occupation as having influenced their decisions to a far
greater extent than did either the business or general cultural
choosers.

Reference group theory, for reasons to be discussed

later, would predict that all three choice categories would con
sider people in their chosen occupations as a reference group.
This may be the major substantive contribution of this study, as
well as pointing out the value of a theoretical framework if the
present findings disagree with Simpson and Simpson's on this point.

Other variables in occupational choice

Although Forer^ points out that personality factors such as

^®See Forer, Bertram, "Personality Factors in Occupational
Choice." Educational and Psychological Measurement. XIII Mo. 3
(1953), 361-66.
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interest, ability, and motivation affect occupational choice, these
factors will be omitted in the present research in order to con
centrate upon social factors in occupational decision making which,
41
according to Slocum
"takes place within a social and cultural
context."

42
Other important factors
included in the choosing

process are the relative prosperity of the economy, present techno
logical development, and the type of work available at a particular
time and place.

These factors must also be excluded from the

limited scope of this study.
Other factors treated in sociological literature include social
class (measured by father's occupation),^ I.Q.,^ educational

^op. cit., 145.
^^For example, see: ibid., and Blau, op. cit.
^For example, see: Bordin, Edward S., "Factors Influencing
Vocational Choice." Teachers College Journal. XXVIII (December
1956), 33-37; Bordua, David J., "Educational Aspirations and Parent
al Stress on College." Social Forces. XXXVIII (March 1960), 26269; Davis, James A., op. cit.; Dole, Arthur A., op. cit.; Galler,
Enid H., "Influence of Social Class on Children's Choices of
Occupations." Elementary School Journal. LI (April 1951), 439-45;
Kahl, Joseph A., "Educational and Occupational Aspirations of
1Common Man' Boys." Harvard Educational Review. XXIII Mb. 3
(1953), 186-203; Lipset, Bendix, and Malm, op. cit.; Olshansky,
Simon S., "New Light on Job Choice." Occupations. XXIX (May 1951),
603-04; Sewell, William H., Haller, Archie 0., and Straus, Marray
A., "Social Status and Educational and Occupational Aspirations."
American Sociological Review. XXII (February 1957), 67-73; Werts,
C. E., "Social Class and Initial Career Choice of College Fresh
men." Sociology of Education. XXXIX (Winter 1966), 74-85.
^ o r example, see: Bell, Gerald D., "Processes in the
Formation of Adolescents' Aspirations." Social Forces. XLII
(December 1963), 179-86; Kahl, op. cit.; Sewell, Haller, Straus,
op. cit.; Super, op. cit.
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attainment of parents,

45

parental stress or pressure on attending

college,^ and size of comnunity of residence.^

These variables

have been found to have a positive or direct relationship to
aspirations and the choice of a more prestigeful occupation:

the

higher the social class background of the respondent, the higher
his aspirations; and, correspondingly, the higher his I.Q. or his
parents' educational attainment, the higher his aspirations toward
a job requiring higher education.

These relationships, already

established in the literature, will not be directly investigated
in this study.

Theoretical Framework

Among factors central to the selection of an occupation, this
study focuses on who becomes reference groups and reference individuals

48

for the respondent in his choice of an occupation.

45
Dole, op. cit.
^Bordua, op. cit.
^Dole, op. cit.; Griggs, Charles, and Middleton, R., "Comnunity of Orientation and Occupational Aspirations of Ninth Grade
Students." Social Forces. XXXVIII (May 1960), 303-08; Sewell,
William H., "Community of Residence and College Flans." American
Sociological Review. XXIX (February 1963), 24-38.
^Merton reminds us that reference groups may be a single
"reference individual": "Ever since the term 'reference group' was
introduced by Hyman, social scientists have adopted the terminologi
cal convention of having the term include behavior oriented both to
groups and to particular individuals. This elliptical designation
was evidently adopted wholly for the purpose of brevity; the term
'reference group and reference individual* would simply have been
too clumsy and heavy-handed an expression to survive for long. But
whatever the reasons for the abbreviated expression, the very ter-
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It is therefore appropriate to conduct this research within the
theoretical framework which considers reference groups and
reference individuals and their effect upon values, attitudes,
and behavior.
Sherif and Sherif

AO

state that "reference groups are those

groups to which the individual relates himself as a part or to
which he aspires to relate himself psychologically."

Shibutani^

elaborates this in his statement that "all discussions of refer
ence groups involve some identifiable grouping to which an actor
is related in some manner and the norms and values shared in that
group."

Persons then, relate to or identify with reference groups

or reference individuals and these persons affect their behavior or
attitudes.

Kemper^ elaborates the concept further when he

minology itself has tended to fix the definition of problems by
social scientists. . . . Research and theory have tended to focus
on reference groups to the relative neglect of reference individ
uals" (italics mine). Merton, R. K., Social Theory and Social
Structure. Glencoe, Illinois: The Free Press, 1957, 302. Also
on this point, see: Hyman, Herbert H., "Reflections on Reference
Groups." Public Opinion Quarterly. XXIV (Fall 1960), 390. Hyman,
who originated the concept of reference group, points out that we
have neglected the reference individual and perhaps we should not:
"Alas, the reference individual is almost forgotten, and it would
be greatly to our advantage to reinstate the concept."
/A

Sherif, Mxzafer, and Sherif, Carolyn W., An Outline of Social
Psychology. New York: Harper and Brothers, 1956, 175.
^Shibutani, Tamotsu, "Reference Groups as Perspectives."
American Journal of Sociology. IX (May 1955), 562.
^Reaper, T. D., "Reference Groups, Socialization and
Achievement." American Sociological Review. XXXIII (February 1968),
32.
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indicates that a reference group is
"a group, collectivity, or person which the actor takes
into account in some manner in the course of selecting
a behavior from among a set of alternatives or in making
a judgment about a problematic issue."
Shibutani

52

further emphasizes this point when he states, "the

concept (of reference group theory) has been particularly useful in
accounting for the choices made among apparent alternatives."

In

other words, an actor relates to or identifies with a group or
individual and through this the reference group or reference
individual helps to orient the actor in a certain course, whether
of action or attitude.
An individual may acquire norms and values from a reference
group or reference individual or his behavior may be affected be
cause he uses the group or individual for standards of behavior.
This is supported by Merton^ who indicates that reference group
theory looks at those processes of evaluation and self-appraisal
in which the individual takes the values or standards of other
individuals and groups.

It may be concluded then that reference

groups and individuals function as a source of norms and values
with concomitant standards of behavior, attitudes, self-evaluation,
aspirations, etc. which may orient behavior in certain directions.
Sherif and Sheriff point out that the norms and values

^^op. cit., 562.
^op. cit., especially 301-302
^op. cit., 175.
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provided by the reference groups of which the individual is a
member are those to which he will adhere closely.
"When an individual has motives in common with others
and interacts with them toward the formation of a group
structure of which he is an integral part, when he
internalizes the values or norms which he had a hand
in forming, it is obvious that the group in question is
his group and the norms are his own norms. His sense
of identity, his desire to amount to something, his
pride are intimately related with his membership in the
group in question. Its norms are his cherished personal
values. As a consequence he willingly and with zeal
regulates his experience and behavior accordingly.
. . .The groups of which the individual is a member are
his reference groups."
However, Sherif and Sheriff also state that behavior may be affect
ed by other groups and that norms and values do not universally
derive from a single membership group but may also originate from
groups to which one does not belong, especially as they apply to
specialized areas of behavior.

Emphasizing that no one group

influences an individual totally, Merton^ discusses the
variability in range of influence by a given group.
"It has long been assumed that different groups become
relevant to differing spheres of behavior by individ
uals. This is only to say that, tacitly if not always
explicitly, reference groups operate as such in
conjunction with distinct kinds of evaluation and be
havior. . . .Some groups presumably take on pertinence
for a wide variety of behaviors, and others for only a
few."
One example of a group with pertinence for a wide variety of
behaviors would probably be the family.

Through the extended

55lbid.
56op. cit., 326.
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exposure of the socialization process, the family could be a
relevant reference group, or one member a relevant reference
individual, for every type of behavior from choosing a spouse or an
occupation to whether or not to go fishing.

A possible example of

segmental relevance might be the incumbents of one's potential
occupation.

These persons might be very relevant for whether or

not one chooses a particular occupation but not very relevant for
behaviors unrelated to occupational endeavors.
It should also be pointed out that differential salience of
reference groups or individuals probably occurs for various be
haviors . Thus, parents might be important as a reference group
for choosing a particular occupation but, for this behavior, people
in the potential occupation might even be more important than
parents.

It seems reasonable to conclude from the above that the

individual identifies with groups in which he holds membership but
he may also identify with groups or individuals outside his member
ship groups and further, there is segmental relevance and salience
of reference groups or reference individuals for various behaviors.
Sociologists have tended to distinguish among three uses^ of
the concept reference group:

(1) as a source of self-evaluation,

(2) as a source of one's major perspectives, and (3) a group in
which one wishes to gain or maintain acceptance.

These usages and

the one which this study will concentrate on are discussed and
clarified below.

5?These three usages are taken mainly as they were explicated
by Shibutani, op. cit.
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co

Sherif end Sherif

50

use Che concept as Hyman

introduced it

in 1942; to them the term designates "Chet group which serves as
the point of reference in making comparisons or contrasts,
fJPk

especially in forming judgments about one's self."

Kelley

substantiates this usage when he notes the term has been used to
"denote a group which the person uses as a reference point in
making evaluations of himself or others."

The group or individaal

becomes a standard or checkpoint which the person may use in making
judgments in this case.

In other words, the group or individual

serves a comparison function.

It should be made clear that there

is no necessity chat the reference group be limited to one in
which the individual holds membership.

Merton^1 argues that "men

frequently orient themselves to groups other than their own in
shaping their behavior and evaluations. . . . ”

Hence, logically

any group or Individual familiar to an actor may become a reference
group or reference individual in this sense, insofar as it performs
the essential function of providing a set of criteria by which the
individual may evaluate himself and/or others.

5«op. cit., 175.
59
op. cit.; For a continuation of a similar use of this con
cept, see: Merton and Kitt, op. cit.; and Chapman, D. W., and
Volkman, J., "A Social Determinant of the Level of Aspiration."
Journal of Abnormal and Social Psychology. XXXIV (1939), 225-38.
60Kelley, Harold H., "Two Functions of Reference Groups."
In Swanson, Guy E., Newcomb, Theodore M., and Hartley, Eugene L.,
(Eds.), op. cit., 412.
61op. cit., 282.
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The second usage of Che concept signifies that group whose
perspective constitutes the fraise of reference of the individual.

62

In this context Sherif and Sheriff see reference groups as groups
whose noras are used as anchoring points in structuring the per
ceptual field.

Similarly, Merton and Kitt^ speak of a "social

frame of reference" for interpretations.

The concept here refers to

•ore of a psychological phenonenon rather than an existing group and
to assume the perspective of a group one need not aspire to
acceptance.

Shibutani^3 reiterates this orientation when he says

that "any collectivity, real or inagined, envied or despised,
whose perspective is assumed by the actor" may become a reference
group.

A reference group in this second usage, then, supplies an

outlook used by the individual as a frame of reference in the
organization of his perceptual field.

Shibutani^ expands his

description of this type to agree with Sherif and Sherif^7 that,
contrary to the more usual situation, the individual need not be
in a primary relationship with a group to be influenced by it:
"In some transactions one may assume the perspective attributed to

^^hibutani, op. cit.
63op. cit.
fj.
op. cit.
^op. cit., 565.
66ibid.
67op. cit., 175.
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some social category — a social class, an ethnic group, those in
a given community, or those concerned with some special interest."
Here, then, an individual may assume the perspective of a group in
which he is not a member and does not desire to become one.
CO

Shibutani

typifies the third usage, and the one this study

will be most concerned with, in denoting a reference group as "that
group in which the actor aspires to gain or maintain acceptance:
hence, a group whose claims are paramount in situations requiring
choice."

Again Kelley

69

substantiates this usage and notes that

groups of this type usually are or become normative reference
groups —

the source of one's values and norms or standards of

behavior —

although they may also be comparison groups or serve

both functions simultaneously.

This usage is also similar to

Merton's7^ concept of "anticipatory socialization," during which an
individual assumes a positive orientation and identification toward
the group to which he aspires. This identification with a group to
which one aspires may aid one's rise into the group as well as
easing one's adjustment after entry.7^ According to this usage
one should identify with persons or groups with which one aspires
to gain or maintain acceptance; this will allow us to predict cer
tain persons and groups that should have become reference groups or

68op. cit., 563.
69op. cit.
7®op. cit., 265.
71ibid.
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individuals for occupational choice.

These will be discussed in a

later section after a discussion of some of the suggested refine
ments

of

reference

group theory

which may lend

some interpretive

power

to

employ on

the findingsof the present

study as well as

allow

us

to see if

the data canspeak, even if

only in a speculative

way, to any of these proposed usages.
Kemper72 discusses the uses of the reference group concept in
the literature and adds another type while delineating the normative
and comparative types.

Those potentially germane to the present

undertaking will be discussed here, pointing out similarities bet
ween Kemper's conceptualizations and various other authors.
Normative groups or persons provide the actor with a guide to
action by explicitly setting norms and espousing values.

A norma

tive group expects the actor to comply with these norms and values
70

and their expectations are made clear.

According to Kemper

it

doesn't matter if the actor complies willingly as long as he acts
in reference to norms or values promulgated and brought to his
attention by the normative group.

As Kelley7^ points out implicit

in the normative usage is the idea that the reference group
observes and evaluates the person and is in a position to award or
withhold recognition.

Hie sanctioning technique of a normative

72op. cit.
7^loc. cit., 32.
7 L

op. cit.
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group is one of punishment.
include:

Normative groups and persons may

family, religion, nation, spouse, parent, or employer.

Kemper^ discusses four types of comparison groups including
equity groups, legitimator groups, role models, and accommodator
groups.

However, our discussion will concentrate on role models as

these appear to be most germane presently.

A role model serves as

a comparison point to determine the adequacy of one's performance.
The role model is usually an individual rather than a group and it
may even be a fictional character or an historical figure.

What

ever the case, the role model demonstrates "how" something is done.
The role model usually possesses skills and displays techniques
which the actor lacks or at least thinks he lacks and which he
desires.

Thus, by observation and comparison with his own per

formance, the actor can learn the desired qualities.
Kemper7^ distinguishes a third usage which he designates
audience groups.

In the ideal case, audience groups do not demand

normative or value-validating behavior from the person for whom
they serve as reference groups.

The actor, however, attributes

certain values to them and attempts to behave in accordance with
these values.

The attribution of values may be due to a concrete

expression of them to the actor or the imputation may be purely a

75op. cit., 33.
7^ibid.; For a similar conception of an "audience group" see:
Turner, Ralph H., "Role-taking, Role Standpoint, and Reference-group
Behavior." American Journal of Sociology.PCI (January 1956), 328.
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matter of speculation on his part.

In either case, the actor is

guided by what he understands his audience's values to be.

To this

point, the audience group sounds very much like the normative group
in its characteristics.77

However, as alluded to above, an audience

group or person does not demand conformity to norms or values that
it has promulgated and in the pure case does not even take notice
of the individual.

Another and more crucial difference involves

the sanctioning techniques of audiences compared to normative
groups.

Normative groups sanction by punishment whereas audience

groups sanction by known or hypothesized rewards.
TUrner

78

has also discussed the various usages of reference

group and added his own recommended labels to the types that have
already been discussed as well as recommending another type to be
discussed here.

Turner's "identification group" is similar to the

normative usage of reference group and his "valuation group" is
likewise similar to the comparison usage and will not be further
discussed presently.
his scheme.

However, Turner adds "interaction groups" to

Turner points out that behavior is affected somewhat by

groups whose members constitute merely conditions to a person's
action, and these are referred to as interaction groups.

In other

words, certain groups or persons must be taken into account in
order for a person to accomplish his goals or purposes.

An example

77Audience groups may be normative and comparative groups and
often there is overlap between these functions in the same group or
person.
78op. cit.
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here might be college professors in the process of occupational
choice.

The professor may never become a reference individual of

any kind for the person but simply be looked upon as a condition for
his behavior in obtaining his final purpose of a particular
occupation.
It would be desirable to be able to empirically distinguish
each of the various types of reference groups and reference individ
uals which have been discussed.

However, a major obstacle lies in

the fact that the same group or individual may be any one of the
various types at different times or serve the various functions at
the same time making it extremely difficult to distinguish between
the types or function served at a particular time.

For example, a

group of which one is a member will be a normative group according
to Kemper's

79

definition, but it may also serve the comparison

function at the same time or be used at some time as an audience
group.

The present study can not distinguish among these various

types and when they are being used in which capacity.

But, the data

may be suggestive of future research possibilities and the patterns
that may develop might be logically interpreted as one of the types
allowing for the beginnings of a systematic use of the myriad of
types and labels in the literature.
Given the difficulty of distinguishing between all the types
and uses of the reference group concept and the present lack of an

^^Kemper, op. cit.
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empirical basis for so doing, this study will attempt to use the
normative type and a group in which one wishes to gain acceptance
in an attempt to designate logical identification points or refer
ence groups or individuals and see if these are chosen empirically.
The other types and suggested refinements of the reference group
concept are included in the hope that they might be suggestive of
future hypotheses and worthy of mention where a logical case might
be made for them.
Thus, concentration will be on looking at who the respondent
may have identified with as indicated by his choice of certain per
sons and groups from a list of potential reference groups and
individuals.

The instrument lacks sufficient sophistication to be

able to label how a reference group or individual is being used
although this problem has plagued most reference group research.
However, it will indicate whether certain of these reference groups
or individuals are chosen by most of the respondents and which, if
any, are identified with differentially by the various types of
occupational choosers.

Typology of Occupations

In describing the patterns of reference to various groups and
individuals, it will be less meaningful to posit relationships
between occupational choice and reference groups and individuals
for multiple occupations than to present a classificatory scheme
for these occupations.

For this reason, a typology of occupations
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has been adapted from Anne Roe's The Psychology of Occupations.80
Three broad occupational fields willbe used:

business

occupations, scientific and esthetic occupations, and general
cultural occupations.

Classified as business occupations will be

such occupations as insurance or industrial salesmen, manufacturer's
representative, corporation manager, or accountant; among the major
fields of study included will be those in business administration,
marketing, management, and accounting.

The scientific and esthetic

classification will include among others, newspaper and advertising
writers, artists, musicians, and actors as well as scientific
occupations such as chemist, physicist, biologist, and medical
doctor.

Majors in this category will coincide with the occupational

fields in this category.

The general cultural classification will

include teacher,

professor, minister, andlawyer.Majors in educa

tion, sociology,

psychology, etc. will beplaced here according to

intended occupations.

The Inference of Values

As an aid in delineating some of the reference groups and
reference individuals we might expect as being important in occupa
tional choice, we are reasoning mainly along the lines of two types
of reference groups, namely the normative and a group in which one

80

Roe, op. cit., 145ff; the adaptation used here approximates
the adaptation used by Simpson and Simpson, "Values, Personal
Influence. . .," op. cit.
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desires to gain acceptance.

Using these two types will allow us to

point to certain persons and groups that might be reference groups
or individuals for occupational choice.

In addition, the prediction

of the selection of potential reference groups and individuals might
be aided or further specification of particular ones allowed by
looking at the values of students choosing the various occupations
under the assumption that their values were effected in some way by
certain reference groups or individuals.

The values of the three
81

occupational choice categories delineated above differ

and this

might indicate the use of different reference groups or individuals
or the use of the same ones to varying degrees.

The use of the

values and their attributed sources for these choice categories as
a heuristic device in combination with reference group theory should
aid the further specification of persons one might use as reference
groups or reference individuals.
Empirically we do not have the proper design which would allow
for the appropriate data directly to say that a particular value had
as its source a particular reference group or reference individual.
Where feasible an attempt will be made to determine the isomorphism
between the value characteristics postulated by literature to be
appropriate to occupational choice categories and the value charac
teristics which are reflected in the occupational choice categories
of the present sample.

®*See:

The values of the three choice categories

Rosenberg, op. cit.; and Simpson and Simpson, op. cit.
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will be explicated with their potential impingement on reference
group theory as an interpreting device for the selection of certain
reference individuals.

The identification of instances of

isomorphism would appear to have implications for the selection of
reference groups or reference individuals and will be indicated
where relevant to the study.

The indication of a choice of a

reference group or reference individual by an actor indicates some
OO
sort of identification with this particular person. As Ginzberg
states:

"There is always an element of identification when in

dividuals accept advice or are influenced by key persons."

This

identification should allow the inference that behavior, aspirations,
attitudes, values, etc. have been affected.

The choice of a

particular reference group or individual does not substantiate, in
itself, that particular values or norms came from this source.
This would require a sampling of both the reference group's or
individual's values and the actor's and then a comparison of the
two to see if they coincide.

But, even this would not eliminate

other possibilities without some sort of further verification from
the actor that this particular reference group or individual was
the source of a particular value assuming that the actor could
supply such information.
For certain groups or individuals, however, the inference of
being a value source or as having affected values in some way would

®^op. cit., 206.
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be fairly firm and supportable.

The structure of the situation

makes it plausible that many of the values are from certain persons.
For example, socialization suggests that parents would be sources of
values insofar as the very process is the instilling of the
culturally defined inodes of behavior and feeling.

83
Also, Ginzberg

points out that individuals assume for themselves the values of
their parents and other key persons while building their own system
of values.

Socialization literature would also point to peers as

important reference groups.

And the structure of the educational

system allows for teachers or counselors to become sources, support
ers, or change agents of values, behavior, etc.

Most occupations

gi

have an image
source as well.

attached to them and this could serve as a value
Or definitely the people in an occupation have the

values of that occupation and students can use them as a source.
But, the definite attribution of a particular value to a particular
reference group or individual is not that important or necessary
because the perceived values of the student are the ones which guide
the student whether or not these coincide with the true values of
the occupation.
From the literature we do have the values of students choosing
the various types of occupations; the literature also provides some

83loc. cit., 207-08.
^ 0 1Dowd, Donald D., and Beardslee, David C., College Student
Images of a Selected Group of Professions and Occupations. Coopera
tive Research Project No. 562 (8142) (April 1960). For example, the
college students see the business field as extremely high in wealth.
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of the Images students have of certain occupations, and In some
instances the values held by persons in particular occupations.
Thus, it seems useful to use this information as a sensitizing
instrument aiding the use of reference group theory in the specifi
cation of potential reference groups and individuals.

Values and Expected Reference Patterns
85
In earlier research, Rosenberg
found that men were more
extrinsic reward oriented than women and that men who chose business
occupations tended to stress extrinsic rewards such as high income
in their values moreso than choosers of other types of occupations.
This seems to reflect the dominant public image of business occupa
tions as avenues to higher levels of income and their accoutrements.

86

With men being more extrinsic reward oriented than women

and business choosers the most extrinsic reward oriented, it might
be that fathers were reference individuals for business choosers
more than for either the scientific-esthetic or the general cultural
categories.
Business students expressed values related to high income and
rapid advancement in the occupation rather than service to other
people or instrinsic rewards from their work per se.

This being the

case, it is not expected that the professor, who often is looked
upon as a person who has by-passed material advancement in favor of

®^op. cit.
^^O'Dowd and Beardslee, op. cit.
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intrinsic work satisfaction, would be a normative reference individ
ual for the business chooser.

Nor would the business aspirant

desire to gain acceptance into such a group.

Instead, professors

will probably be looked upon as "interaction groups or individuals"
that is, they will merely be conditions to be considered as part of
the student's present social environment while he is working toward
his goal, but will not be used as reference individuals by many of
the business choosers.

People in their chosen occupation, parents,

and friends will more likely be reference groups for the business
person.

People in the occupation should be reference groups be

cause the chooser aspires to this group as his future bailiwick and
parents and friends should be the least segmental in their relevance
than any of the potential reference groups or individuals.
87
Rosenberg0'
finds people tending toward esthetic occupations

to be "self-expression oriented"; similarly, Simpson and Simpson®®
feel that aspirants to scientific and esthetic occupations are
seeking to join a "highly self-conscious occupational group which
distinguishes itself from outsiders on the basis of work skills."
Values for scientific and esthetic choosers center on the occupation
itself, on self-expression,
colleagues.

90

89

and on prestige or success among

It is expected that reference groups or individuals

®7op. cit.
®®op. cit., 117.
®^See ibid., and Rosenberg, op. cit.
90Simpson and Simpson, op. cit.
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for this category would be professors, teachers, and members of the
chosen occupation, particularly since students anticipating joining
this "highly self-conscious group" should identify with those per
sons who have the skills that distinguish these types of occupations.
Since the category of general cultural occupations involves
direct contact with people to whom services are provided, it might
be expected, and Rosenberg Q1 found, that students leaning toward
these occupations strongly stress values associated with service to
people.

Reference individuals for students in education would be

professors and teachers and for divinity students, ministers or,
in other words, people in their chosen occupation.

It is also

anticipated that this category of students will be more likely to
see people active in general cultural occupations as reference
groups even to a greater extent than parents or friends since these
occupations generally lie outside the main American value system and
its stress on material advancement over other rewards.

On the other

hand, one occupation from the group, the lawyer, may use parents,
friends, and those in the profession because this occupation is very
much in line with the major American value system.
It might also be expected that the mothers of general cul
tural choosers would be normative reference individuals for them.
This is based on contentions by Erickson

and Simpson and

^op. cit.
^Erickson,

e.

H., Childhood and Society. New York:

Norton,

1950.
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Simpson.

93

It was pointed out that general cultural choosers

expressed what might be called "social contribution" values.
Erickson contends that the mother is the most influential member of
the family constellation in transmitting values to her son and
Simpson and Simpson contend that the main value transmitted by the
mother is the one of "social contribution."

If this is so, then

we would expect the mother to be a normative reference individual
in relation to this value.

We cannot test specifically if this

value does come from the mothers of the general cultural choosers
but a partial indication of it might be gleaned if general
cultural choosers rate their mothers as reference individuals
moreso than either business or scientific and esthetic occupational
choosers.
Parents and friends will probably be important reference groups
for all the choice categories.

Parents, according to Kemper's

definition, are a normative group in that they have promulgated
certain values and guidelines for the individual as a normal func
tion of the socialization process and these are probably relevant
and salient for occupational choice as well as other behavior.

The

sociological literature also stresses the importance of peers for a
wide range of behaviors and perhaps their relevance also extends
into the area of occupational choice (although the possibility of
their relevance being more segmental is greater than that of the

^op. cit., 118.
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parents).

However, we do not have sophisticated enough theory in

the area of the selection of reference groups and individuals to be
able to be more refined until more empirical evidence is available.

Hypotheses

In light of the preceding discussion of the theoretical framework and the expected reference patterns, the following hypotheses
will be tested in this study:
1.

All choice categories will perceive their mothers
and fathers as reference individuals.

2.

All choice categories will perceive friends as
reference groups.

3.

All choice categories will perceive people in their
chosen occupation as reference groups.

4.

Business choosers will perceive their fathers as
reference individuals.

5.

Scientific and esthetic choosers will perceive
teachers and professors as reference individuals.

6.

General cultural choosers_j*ill perceive professors,
teachers, and their mothers as reference individuals.

Purpose and Value of the Study

Sociology is concerned with learning more about social process
es in general, a major one of which is the process of occupational
choice.

This study gains sociological relevance by looking at the

process as it is affected by who was and is important to the indi
vidual during the process of choosing an occupation, or, in other
words, the sociological variable of reference groups and reference
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individuals.

The reference groups and individuals used in decision-

making behavior should be an important and fruitful area of study.
Although occupational choice is only one area of decision making, it
is an extremely important area both for the individual and for
society, and therefore useful to study.

It is hoped that this study

will aid sociological knowledge on social processes in general and
more specifically will advance knowledge about the area of occupa
tional choice and perhaps reference group theory.
The purpose of this study is to designate some of the persons
who are perceived as reference groups or individuals during the
process of occupational choice and to see if similarities and
differences exist depending on the type of choice.

Some of the

findings already present in the literature will be looked at again
(especially those in a study by Simpson and Simpson), and an attempt
will be made to determine how portions of reference group theory
account for occupational choice.

Indirectly, some of the findings

should also be helpful in the area of counseling and vocational
guidance.
Chapter II introduces the methodology and provides an overall
description of the sampling procedure.

In addition, sections on

the administration of the questionnaire, procedure for and amount
of returns, and limitations are included.

Finally, the contents

of the questionnaire and the type of analysis to be used are given
as well as some operational specifications of certain concepts.
Chapter III gives further information about the sample in the
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form of an analysis of certain characteristics of the sample.
The analysis and findings appear in Chapter IV.

Finally,

Chapter V summarizes the study briefly, indicates some of its
limitations, and suggests potential areas for further research,
well as drawing some conclusions about occupational choice and
reference group theory.
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CHAPTER I I

METHODOLOGY

Description of Sampling Procedure

Die population for this study was randomly sampled by floors
and/or wings* from among the twelve dormitories for men at Western
Michigan University, Kalamazoo, Michigan.

Each floor, of

approximately fifty students, was assigned a number, after which
nine floors were selected by means of a table of random numbers
to provide a 10 percent sample.

After the nine floors had been

selected, an attempt was then made to contact all inhabitants of
the floors in order to gain cooperation in their completing the
questionnaire used in this study.
In order to provide a basis for comparison with the findings
on occupational choice by Simpson and Simpson,
restricted to male respondents.

o

this study too was

At the time of the study, male

dorm residents totalled approximately 3600.

With the final

selection of the nine floors, this sample included 433 students.
From this number, 393 students, or 91 percent, agreed to participate.

*A wing is one-half of a floor in some of the larger dormito
ries and is equal in student capacity to a floor of the smaller
dormitories. In this study the term floor will refer both to
floors and to wings since wings were treated as one floor in the
sampling procedure.
^Simpson, R. L., and Simpson, I. H., "Values, Personal Influence,
and Occupational Choice." Social Forces, XXXIX (July 1960), 116-25.
48
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Of the remaining 9 percent, 6 percent, or 27 students, could not be
contacted; the other 3 percent, 13 students, felt the questionnaire
was either "too personal" or "too long and time consuming" to
complete.

Administration of the Questionnaire

After obtaining permission from dormitory directors, the
author and two other graduate students in sociology individually
distributed questionnaires to each respondent.

The distributing

staff was limited to three persons trained and familiar with the
study, first, to standardize explanations of method of selection,
purpose of the study, etc., and secondly, to reduce bias.
During the initial visit, 393 students were contacted and
given questionnaires.

Three subsequent visits were made to the

dormitories to contact the 27 students not present originally.
After the third unsuccessful visit, a questionnaire was left in
each student's mailbox with an explanatory cover letter; a followup letter was also sent.

When the 27 students failed to respond to

this letter, a second was mailed.

Failure to respond to the second

letter designated these students as non-participants.
In the hope of increasing response, the provisions for return
of questionnaires were designed to be simple and convenient.

All

respondents were made familiar with the inter-campus mail system
which allows material to be sent within the university without
postage.

Upon completion of the pre-addressed questionnaire, the

student folded it and dropped it in any inter-campus mail tray for
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delivery to Che auChor.

Returns

Of Che 433 in Che original sample, 393 or 91Z received
quescionnaires, directions for their completion, and an attached
cover letCer.

Forty students or 9% of the 433 either refused to

participate or were unavailable.

Forty-six per cent of the

original sample or 199 students returned questionnaires.

Thirteen

of these questionnaires had to be discarded because of insufficient
information and/or irrelevant responses leaving 43Z of the original
sample or 186 students available for the analysis.

An unsuccessful

attempt was made to increase the return rate,^ through personal
contact and two follow-up letters.
It should be recognized that a relatively low rate of return
may indicate self-selection and an inherent bias,^ the direction and
extent of which are unknown.

It is therefore suggested that any

generalization from the sample to the larger population be done with
respect to this fact.

^Perhaps, a better technique for the future might be to
structure the situation more by setting a specific time to return
and collect the questionnaires personally. The collection trip
would also provide another opportunity to appeal for completion of
the questionnaire if it was still unfinished.
^See: Mayer, C. S., and Pratt, R. W., Jr., "A Note on
Non-response in a Mail Survey." Public Opinion Quarterly, XXX
(Winter 1966-67), 637-46; and Schwlrian, K. P. and Blaine, H. R.,
"Questionnaire-Re turn Bias in the Study of Blue-Collar Workers."
in the same issue of Public Opinion Quarterly, pp. 656-63.
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The Questionnaire

A self-administered, structured questionnaire^ was used in
this study.

Many of the questions, especially in the occupational

choice Influence section (section VI), were adapted from a study
by Simpson and Simpson.^

The value preference list in section VI,

the items concerning the things that will give the most satisfac
tion in life and the items dealing with the main purpose of a
college education in section I, were all adapted from Rosenberg.7
The seven sections of the questionnaire are discussed below.
Part I of the questionnaire concerned the collection of back
ground data.

Information obtained here included age, year in

school, grade point average, and the student's major and minor.
Also Included were the student's ideas on the main purpose of a
college education and what he felt would give him the most
satisfaction in life.
Parts II, III, and IV dealt with the student's major field of
study in college and whether he had or intended to change his major.
Part II dealt with the student's first major in college and the
chief type of influence on this choice —

from an individual, from

reading about his major field, or from other sources.

Part III

concerned students who had changed their major, specific reasons

copy of the questionnaire is included in Appendix A, p. 115.
^Simpson and Simpson, op. cit.
7Rosenberg, Morris, Occupations and Values. Glencoe, Illinois:
The Free Press (1957).
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for the change, and who or what had influenced it.

Part IV,

similar to Part III, concerned persons considering changing their
majors.
Part V discussed best friends of the respondent.

It asked

who these friends were, where they lived, the amount of time the
respondent spent with each of them, majors of these friends, and
activities shared with each of these friends.
Part VI of the questionnaire constitutes the main source of
data for the present study.

A major portion of this section deals

with family information including income, education, size, and
occupation of father and mother.

Data are also gathered on the

student's expectation of his future standard of living and the
prestige of his chosen occupation as compared to that of his father.
The main portion of the section —
study —

the most important for this

deals with the student's occupational choice and the per

ceived reference groups and individuals affecting this choice.
Also, the occupational values of the student and the features of
an occupation that are viewed as important by the student are
included in this section of the questionnaire.
Part VII measures self-concept of academic ability and is
adapted from a scale constructed by Erickson.®

The scale allows the

student to rate his academic ability in relation to others in his

®Erickson, Edsel, Assistant Professor of Sociology and
Education at Western Michigan University, constructed the scale in
1962 while at Michigan State University.
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class and major.

The Analysis

This study generated largely nominal and ordinal level data.
The analysis will therefore emphasize such statistics as frequency
distributions and percentages.
Frequencies and percentages will be used to analyze trends and
to compare the three occupational choice categories on perceived
reference group and reference individual patterns as well as on the
values of the three occupational choice categories.
Chi square was considered as a statistical basis for comparison
of this sample with that of Simpson and Simpson.

It was rejected,

however, because of the assumption chi square analysis makes about
the randomness of the sample.

Given the research procedure, the

186 students replying do not constitute a random sample of males
living in Western Michigan University dormitories.

Operational Specifications

Reference groups and reference individuals

Potential reference groups and reference individuals can be
groups or persons one interacts with or observes in the immediate
social structure, persons with whom one has had such contact pre
viously, or simply persons or groups of which one has knowledge.
For this study, persons or groups are operationally defined as
reference groups or reference individuals when the respondent rates
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them either as influencing him strongly in his choice of occupation,
orinfluencing

him some but not strongly.

For the student these may

include persons formerly present within the high school structure,
the family within the home, or friends, counselors, and professors
within the university setting.

Part VI, question 15, listed the

student's potential reference groups and individuals, including:
a.
b.
c.
d.
e.
f.
g.
h.
i.
j.
k.
1.
m.
n.

close friends of same sex at college
other close friends of same sex (high school friends, etc.)
close friends of opposite sex, or fiancee
mother
father
brother
sister
other relatives (aunts, uncles, cousins, etc.)
high school teacher
high school counselor
college professor
college counselor
people in student's chosen occupation
other influences

Occupational choice categories

The criteria for classifying persons into the three occupation
al choice categories follow Simpson and Simpson.^

Business

occupations include management, marketing, engineering,*0 and
general business occupations.

The scientific-esthetic aspirant is

seen as "seeking to join a high self-conscious occupational group

^op. cit., 117-18.
^Engineering is placed in the business category because most
students in this major were in fields such as automobile engineering
technology and they intend to become foremen or administrators;
in addition, engineering is not considered a pure science in the
same sense as is physics or chemistry.
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which distinguishes itself from outsiders on the basis of work
skills";^ occupations included actor, writer, musician, doctor,
scientist, etc.

The general cultural occupations involve "direct

contact with people to whom services are provided"^^ and include
teacher, professor (except a teacher or professor of a scientific
subject), minister, and lawyer.
The major and occupational choices of the sample and their
classifications are listed in appendixes C and

Persons with

identical majors may appear in different choice categories due to
the fact that their occupational choice which determined the
classification differed from directions suggested by their majors.
Although extensive, they are listed to illustrate the majors and
occupations operationally segregated.

^Simpson and Simpson, op. cit., p. 117.
*^loc. cit., p. 118.
*^See pp. 139-142.
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CHAPTER III
ANALYSIS OF CERTAIN CHARACTERISTICS OF THE SAMPLE

In an accaapt to more clearly visualize the biases of the ob
tained saaple certain social class characteristics of the sample
will be compared with data froa the State of Michigan and from a
national saaple of June, 1961, college graduates.1

In addition,

the year in school of the saaple will be coapared with data for
the university froa which it was drawn.

A later section of this

chapter will analyze two social class iteaa within this study's
saaple to determine if there is great variation in the social class
o

background of the three occupational choice categories.

Social Class Characteristics

Saaple coapared to state

In comparison to data for the State of Michigan, the saaple

1The data for the national saaple of college graduates comes
from: Davis, James A., Undergraduate Career Decisions. Chicago:
Aldlne Publishing Company, 1965, Appendix 1, 196. The comparison
with data from Michigan assumes that the students are from this
state. All of the students in the saaple probably are not from
Michigan but it is known that the majority of students at the uni
versity are froa Michigan and it will have to be assumed that this
holds true for the saaple also.
is realized that this procedure constitutes analysis of
the data and not simply a characteristic of the saaple and usually
is not included in a saaple characteristics* chapter. However,
for purposes of organization, the social class background analysis
seemed to "fit" better in this chapter allowing the findings
chapter to concentrate strictly on perceived reference groups and
individuals and occupational choice.
56
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was disproportionate in the expected direction on the characteris
tics of family income, parental education and occupation.

Table

III-l shows the income of families for Michigan compared with the
sample and III-2, the education of persons 25 years old or over
compared to the parents of the sample.

Table III-3 provides a

comparative distribution on the occupation of males in Michigan
and fathers in the sample.

TABLE III-l3
INCOME OF FAMILIES IN MICHIGAN COMPARED
WITH INCOME OF HEAD OF HOUSEHOLD FOR SAMPLE

Income®

Under $3,000
$3,000-$4,999
$5,000-$6,999
$7,000-$9,999($7-$10,999)b
$10,000 and over($ll,000 and over)b
Total

Michigan
7.
16
17
26
24
17
1007.

Sample
7.
2
8
19
36
35
1007.

aThe income figures for Michigan are from 1959 data.
bThe intervals from the census data and the study's did not coin
cide exactly so the closest meaningful intervals were compared.
The sample intervals are in parentheses.

The data for Michigan in Tables III-l through III-3 were taken
from: U.S. Bureau of the Census. U.S. Census of Population: 1960.
Volume I, Characteristics of the Population. Part 24, Michigan.
U.S. Government Printing Office, Washington D.C., 1963, 207, 192,
201.
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TABLE III-2

YEARS IN SCHOOL COMPLETED — PERSONS IN
MICHIGAN, 25 YEARS OLD AND OVER COMPARED WITH
FATHERS AND MOTHERS OF SAMPLE

Years Completed
8th grade or less
Part High School
High School Graduate
or Equivalent3
Part College
College Graduate or more
Total

Michigan
Male% Female%

Sample
Father% Mother%

33
23

39
22

30
8
5
99%b

22
8
9
100%

14
16
35
18
17
100%

9
10
54
11
15
99%b

aTechnical or Trade School Graduates are also included in this
category.
Total does not equal 100% due to rounding.

TABLE III-3
OCCUPATION OF MALES IN MICHIGAN
COMPARED WITH FATHER’S OCCUPATION

Occupational Category

Michigan
%

Professional
Business and Sales
Clerical
Skilled3
Unskilled^
Farmers
No Response
Total

10
15
6
48
14
3
4
100%

Sample
%
11
41
3
28
6
2
9
100%

alncludes craftsmen, foremen, and operatives.
^Includes laborers and farm laborers, private household and other
service workers.
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Table III-l Indicates that the students in the sample cane
disproportionately from the more affluent families of the state.
For example, only two percent of the sample came from families with
less than a $3,000 income whereas 16% of the families in Michigan
have this income.

At the other extreme we see that 35% of the

sample came from families with an income of $11,000 or more whereas
only 17% of Michigan's families have an income of $10,000 or more.
It is well known that most college students come from the middle
and upper income families and therefore the bias of the sample in
this direction was expected.
Table III-2 likewise indicates that the sample came from the
better educated families of the state.

Fully seven-tenths of the

fathers and four-fifths of the mothers of the sample had the
equivalent of a high school education or better compared to the
respective figures for the state of approximately two-fifths for
both males and females.
Again, Table III-3 indicates what might be expected of a
college sample in relation to the occupations of the father.

Over

twice as many fathers of sample members were either in business or
a profession as is true for sales in Michigan.

Additionally, over

three-fifths of the sales of the State are in either skilled or
unskilled occupations compared to only one-third of the fathers of
the sample.
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Sample compered to national college sample

The comparisons with data for the State of Michigan indirectly
indicate the desirability of some comparisons with another college
sample to point out variations between two groups where one would
not necessarily expect the disproportions true of the state compari
son.

Therefore, the sample will now be compared with a national

sample of college graduates on the same three dimensions.
Table III-4 shows that the saaple is underrepresented at the
lower income levels and overrepresented in the middle levels com
pared to the national sample.

The national sample shows one-fifth

below $5,000 whereas this study's sample only indicates 10Z at this
level.

One-third of the national saaple falls between $7,500 and

fifteen thousand dollars compared to over one-half of the sample
falling into approximately that income interval.

Thus, this sample

is not representative of the national sample with an especially
disproportionate weighting in the middle-income levels.
With regard to father's education, this sample is underrepre
sented at both the lowest and highest levels of education with an
overrepresentation in the middle as with income.

Table III-5

illustrates these differences with 221 of the national sample's
fathers having up to an eighth grade education compared to 14Z of
the present sample's fathers.

At the highest level of education,

only five percent of the fathers of this sample have graduate or
professional degrees compared to 131 of the national sample.

The

middle education range of high school graduate and some college

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

61
TABLE III-44
INOOIC OF FAMILY FOR NATIONAL COLLEGE
S A W L E C O W A R E D WITH I N C O W FOR SAMPLE

Income Category

NCS*
Z

Less than $5,000
$5,000-$7,499($5,000-$6,999)
$7,500-$9.999($7,000-$10,999 ) b
$l0,000-$l4,999($U-$l4,999)b
$15.000-$19,999
$20,000 and over
Total

20
29
19
15
6
11
100Z

Sample
Z
10
19
36
18
9
8
100Z

*NCS*National College Saaple
^The lntervels froa the oetlooel saaple end the study's did not
coincide exactly so the closest aeaningful intervals were coapared.
The saaple intervals are in parentheses.

contains over half of this saaple*s fathers while this interval
possesses only a little over one-third of the national sample's
fathers.

Again, the saaple bias appears to be mainly located in

the middle level of education as was true of income.
As with the national saaple, over one-half of this sample's
wage earners were considered to be in the professions or in business
as indicated by Table III-6.

However, the distribution in each of

these categories differed with only approximately one-tenth of this
sample's wage earners being in the professions as opposed to almost
one-fourth of the national sample's being so designated.

The

4The data for Tables III-4 through III-6 were taken from:
Davis, J. A., Undergraduate Career Decisions. Chicago: Aldine Pub
lishing Company, 1965, p. 196.
The data in all of the tables from
this source is baaed on a representative aubsample of the national
sample.
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TABLE III-5

FATHER'S EDUCATIONAL ATTAINMENT FOR NATIONAL
COLLEGE SAMPLE COMPARED WITH STUDY SAMPLE

Father's Education

NCSa
%

8th grade or less
Part High School
High School Graduate
or Equivalent^
Part College
College Graduate
Graduate or Professional Degree
Total

22
17

Sample
%
14
16

21
14
12
13
99%c

35
18
12
5
100%

aNCS=National College Sample
^Technical or Trade School graduates are also included in this
category.
cTotal does not equal 100% due to rounding.

TABLE III-6
COMPARISON OF FATHER'S OCCUPATION FOR
BOTH NATIONAL SAMPLE AND STUDY SAMPLE

Occupational Category

NCSa
%

Professional
Business and Sales
Clerical
Skilledb
Unskilled0
Farmers
No response
Total

24
32
5
24
7
8
—
100%

Sample
%
11
41
3
28
6
2
9
100%

aNCS=National College Sample
^Includes semi-skilled from the NCS.
cIncludes service and unskilled from the NCS.

Reproduced with permission o f the copyright owner. Further reproduction prohibited without permission.

63
middle occupational categories of clerical and skilled were fairly
even between the two samples and this study's sample showed fewer
farmers as wage earners.
In summary, it appears that in comparison to a national sample
of college graduates this study's sample fell mainly in the middle
ranges on the social class characteristics of education and income
and was underrepresented in the professional category for the
parental head's occupation.

These comparisons tend to underline

the earlier caution of generalizing findings conservatively.

Year in School

In comparison with the total number of males in school grouped
by year,^ the sample was slightly disproportionate.

If it is

assumed that the distribution by class of the total male population
is indicative of the same distribution for male dormitory residents,
the sample overrepresents freshmen and juniors and underrepresents
seniors; representation of sophomores in the sample approximates the
larger population(Table III-7).

The sample is not, however,

seriously out of line with the total male population especially
since the greatest discrepancy, between seniors, may be due to the
fact that seniors are least likely to be living in dormitories.

In

general, therefore, the discrepancies that exist should be

^Since records on class in school for dormitory residents are
not kept, a comparison between all male dormitory residents and
those in this sample could not be made.
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interpreted chiefly as a reminder that findings should be general
ized only to dormitory residents.

TABLE III-7
YEAR IN SCHOOL OF RESPONDENTS
COMPARED WITH TOTAL MALE POPULATION

Year in School

F reshman
Sophomore
Junior
Senior
Total

Males in Sample
Population by Class
N
%
31
21
29
19
100%

58
39
53
36
186

Males in Total
Population by Class
N
%
28
20
24
28
100%

2039
1441
1706
2002
7188

Analysis of Social Class Characteristics for the Sample

To determine whether large differences exist between the three
occupational choice categories, the sample was divided into those
categories (business, scientific and esthetic, and general cultural)
and the income distribution trichotomized in Table III-8 in order
to compare social class distributions.
Table III-8 indicates that a greater proportion of business
students come from higher income families than do students in the
other two categories.

When the medium and high income categories

are combined, the families of 79% of business students show at least
a medium income compared to 61% for the scientific-esthetic cate
gory and 68% for the general cultural category.

A Chi-square test

indicated that there is no significant difference in family Income
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TABLE III-8
SOCIAL CLASS OF THE RESPONDENTS
BY THREE OCCUPATIONAL CHOICE
CATEGORIES AND INCOME OF HOUSEHOLD HEAD

Scientific
and Esthetic
%
N

General
Cultural
Z
N

Income of
household head

Business
7.
N

High— $15,000 to
$30,000 and over

19

12

18

5

15

13

17

30

Medium--$7,000 to
$14,999

60

37

43

12

53

46

54

95

39
100%

11
28

32
100%

28
87

Low— Less than
$3,000 to $6,999
Total

21
13
1007. 62

Total
7.
N

29
52
100% 177

Chi-square = 4.119 with 4 degrees of freedom; not significant at
.05 level.

between the three choice categories.

Business students more often

come from higher income families but there is no significant
difference in the social class background as measured by family
income.
The educational achievement of parents provides a second
indication of social class background.

Table III-9 gives the

educational attainment of the sample's parents allowing a comparison
between the occupational choice categories.

About one-third of

each category had fathers with at least some college.

The largest

difference in father's education was at the high school and sub
high school level with more business and general cultural choosers
having fathers with less than a high school education while more
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sclentlflc-eschetlc choosers hsd fechers with s high school educecion.

The scleacific-eschecic choosers slso hsd better educated

■others with one-third having soae college coapared to 231 of the
business choosers' Bothers and 281 of the general cultural chooaers*
■others.

These differences were not significant at the .OS level on

a Chi-square test.

Thus, the social backgrounda appear to be quite

slallar for the three choice categories.

TABLE III-9
EDUCATIONAL A T T A D D C N T LEVEL OF THE RESPONDENTS'
PARENTS BY THREE OCCUPATIONAL CHOICE CATEGORIES

Parent

Father
Soae high school
or less
High school gradu
ate or technical
or trade school
Soae college or
■ore
Total
Mother
Soae high school
or less
High school gradu
ate or technical
or trade school
Soae college or
■ore
Total

Business
1
N

Scientific
and Esthetic
1
N

General
Cultural
N
1

1

Total
N

33

22

18

5

30

27

29

54

30

20

50

14

35

32

36

66

32
1001

9
28

35
1001

32
91

36
24
991* 66

35
65
1001 185

20

13

22

6

17

15

19

34

57

37

44

12

56

50

54

99

15

33
9.
991* 27h

23
1001

65°

28
25
27
49.
1011* 90b 1001 1 8 ?

*Total does not equal 1001 due to rounding.
**N varies due to nonresponse.
Chi-square tests for three choice categories not significant at
.05 level for either father or mother.
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CHAPTER IV

FINDINGS

This chapter will discuss the hypotheses put forth in Chapter I
and data will be given either supporting or not supporting these
hypotheses.

Percentages will be the major statistical tool for

analyzing the data.

Throughout the analysis, comparisons between

the present findings and those of Simpson and Simpson1 will be made
in an attempt to distinguish the reference groups and individuals
bearing upon certain occupational choices.
The major focus of this chapter is the identification of the
respondents' perceived reference individuals and reference groups
for the three occupational choice categories.

A secondary consider

ation will deal with the values of the three choice categories as
they may be used for the selection of particular reference individ
uals.

Two questions tapped the occupational values of the choosers

(Appendix A, VI, 12, 16).

The following question was used as a

basis for determining the respondents' perceived reference
individuals and reference groups.

”How strongly do you think you

were influenced in your choice of an occupation by each of the
following?"
a.
b.

close friends of the same sex at college
other close friends of the same sex (high school friends,
etc.)

^Simpson, R. L., and Simpson, I. H., "Values, Personal Influ
ence, and Occupational Choice." Social Forces. XXXIX (July 1960),
116-125.
67
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c.
d.
e.
f.
g.
h.
i.
j.
k.
1.
m.
n.

close friends of opposite sex, or fiancee
mother
father
brother
sister
other relatives (aunts, uncles, cousins, etc.)
high school teacher
high school counselor
college professor
college counselor
people in your chosen occupation
other influences

The respondent was asked to indicate strength of influence by the
above on the following basis:

those who influenced him strongly;

those who influenced him sane but not strongly; and those who
influenced him not at all.

The appropriate tables and a discussion

of the corresponding hypotheses are presented below.

Parents as Reference Individuals

The first hypothesis —

a general one covering all the occupa

tional choice categories — states that the family or at least cer
tain members of the family especially the mother and father should
be important reference individuals for the individual in his choice
of an occupation.

The hypothesis is supported in that as reference

group and individual was operationally specified, mother and father
did rate high as reference individuals —

mothers and fathers either

“influenced strongly” or "influenced somewhat" the student's
occupational choice.

Table IV-1 shows that both mothers and fathers

were identified with or became reference individuals for occupation
al choice for a high percentage of the respondents.

We see that

"father" was seen as a reference individual by 57% of the
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respondents and "mother" by 54%, ranking them second and third
respectively among the list of potential reference groups and
individuals.

The only category ranking higher than parents was

people in the chosen occupation of the respondent indicating that
parents were fairly important reference individuals for most of the
respondents.
We can also look at the hypothesis from the perspective of how
each of the choice categories ranked parents as reference individu
als.

Parents are a normative reference point and due to this it

was expected that a good portion of each category would rate them as
reference individuals.

Table IV-2 provides a breakdown by choice

categories allowing for the determination of the various patterns.
Mothers and fathers of business choosers were reference
individuals for them more than any other group or individual except
those in the category, "people in your chosen occupation."

Sixty

percent of the business choosers saw their mothers as reference
individuals and 67% saw their fathers in the same light.

Thus, the

hypothesis is supported for business choosers in that parents ranked
high as reference individuals in their occupational choice.
Both parents also rated high as reference individuals for the
scientific and esthetic choosers.

Again the only category which

outranked parents in overall influence was "people in the chosen
occupation."

Hie only other reference individual that paralleled

either of the parents as a reference point was ,rhigh school teacher"
which equalled the rating obtained by "father" for the scientific-
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TABLE IV-1
RANKING OF PERCEIVED REFERENCE GROUPS AND REFERENCE
INDIVIDUALS BY ALL RESPONDENTS WITH RESPONSE CATEGORIES
OF "INFLUENCED STRONGLY" AND "INFLUENCED SOMEWHAT" COMBINED

% rating reference
groups and individu
als as either
strongly or somewhat
influential

Perceived Reference Groups
_____ and Individuals
1
2
3
4
5
6
7
8
9
10
11
12
13
14

People in chosen occupation
Father
Mother
High School Teacher
College Professor
Close friends of same sex at college
Other close friends of same sex
Close friends of opposite sex
High School Counselor
Other relatives
Other influences
College Counselor
Sister
Brother

esthetic category.
and Simpson's

2

77
57
54
46
44
40
32
30
30
25
22
21
19
18

Interestingly, this finding reiterates Simpson

report that teachers and professors approximate the

strength of parental influence fot the scientific and esthetic gronp.
A greater proportion of the general cultural category per
ceived high school teachers and people in their chosen occupation
as reference groups than either parent.

In addition, "college

professor" slightly outranked "mother" as a reference individual
for this choice category.

Nonetheless, parents were also seen as

^loc. cit., 124.
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TABLE IV-2
PERCEIVED REFERENCE GROUPS AND INDIVIDUALS FOR
OCCUPATIONAL CHOICE, BY THREE OCCUPATIONAL CHOICE CATEGORIES
Cl
M
«
W
-H
M
IB

Mother
Influenced strongly
Influenced somewhat
No influence

W

4J
II

4)

**

0

«

W
0

W
0
rW

0

3

Reference Groups and
Reference Individuals

O
^

•*4

e ex

C

m

•*4
l
i■
'•a

o

u

CO

3

_N

"a
■.
pa

3

4J

3

_7.

_N

3
57
40

2
34
24

15
41
44

4
11
12

12
37
51

11
33
46

Influenced strongly
Influenced somewhat
No influence

32
35
33

20
22
21

19
29
52

5
8
14

12
41
47

11
37
43

Close friends same
sex at college
Influenced strongly
Influenced somewhat
No influence

12
32
56

7
19
33

4
18
78

1
5
21

13
29
58

12
26
52

Ocher close friends
saae sex__________
Influenced strongly
Influenced somewhat
No influence

7
28
65

4
17
40

0
26
74

0
7
20

4
29
67

4
26
61

Close friends,
opposite sex
Influenced strongly
Influenced somewhat
No influence

7
10
83

4
6
49

4
15
81

1
4
22

12
29
59

11
26
53

FaCher
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o
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Reference Groups and
Reference Individuals
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o

•H
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c CX

V at w
00
o
W
c/a

•H

H
CO
<0 u
3
0) 4J
c
0)
u 3

N

7.

N

7.

N

People in chosen
occupation
Influenced strongly
Influenced somewhat
No influence

43
34
23

26
21
14

48
22
30

13
6
8

55
24
21

50
22
19

High School Teacher
Influenced strongly
Influenced somewhat
No influence

7
13
80

4
8
47

26
22
52

7
6
14

38
24
38

35
22
35

College Professor
Influenced strongly
Influenced somewhat
No influence

18
20
62

11
12
37

19
18
63

5
5
17

28
22
50

25
20
45

Brother
Influenced strongly
Influenced somewhat
No influence

3
18
79

2
11
47

7
15
78

2
4
21

4
10
86

4
9
77

Sister
Influenced strongly
Influenced somewhat
No influence

2
12
86

1
7
51

0
15
85

0
4
23

8
15
77

7
14
69

Other relatives
Influenced strongly
Influenced somewhat
No influence

7
23
70

4
14
42

11
22
67

3
6
18

10
10
80

9
9
73

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

73

o
1-1
<t-l
•H
JJ •a
c C
0) as
i-l
o
CO

00
09

01
C
i-l
00

3
«

o
1-1

H
<0
H
9
0i JJ
e i-i
at
o

u

i— i

at

as
u

X

jj

00

W

3

Reference Groups and
Reference Individuals
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_N

_%

_N
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High School Counselor
Influenced strongly
Influenced somewhat
No influence

3
20
77

2
12
46

4
15
81

1
4
22

14
23
63

13
21
56

College Counselor
Influenced strongly
Influenced somewhat
No influence

12
18
70

7
11
42

0
11
89

0
3
24

8
10
82

7
9
74

Other Influences
Influenced strongly
Influenced somewhat
No influence

25
5
70

15
3
41

18
0
82

5
0
22

17
1
82

15
1
74

reference individuals by a high proportion of this category; 49% saw
their mother as a reference individual with 53% so designating their
father.

3
Simpson and Simpson found that the combined category of

"teachers or professors" outranked the influence of the father for
the general cultural category; the findings of the present study
essentially agree, with the high school teacher category outranking
both parents, and the college professor category being slightly
above the mother and slightly below the father.
Thus, it appears that the hypothesis was supported in that

3ibid.
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parents were seen as reference individuals by a fairly high propor
tion of the respondents.

This finding was anticipated; parents are

normative reference points and the extended exposure of the
respondent to them should allow parents to be relevant reference
individuals for a number of areas of behavior including occupation
al choice.

This finding essentially agrees with previous research

showing that parents ranked high as reference individuals for
occupational choice, although most of the previous research found
them to be the highest ranking reference individuals which was not
true in this case.
Perhaps the more enlightening observation about parents as
reference individuals concerns the type of influence received from
them or how the reference individual is used by the respondent.

The

type of influence could not be directly obtained in the present
research and may be a profitable area for further research; however,
a possible implicit indication of it may be found in the differences
between the response categories:
enced somewhat."

"influenced strongly" and "influ

It will be noted from Table IV-2 that, except for

the "father" as a reference individual for business choosers, parents
do not have overwhelmingly high "influenced strongly" ratings.

It

may be that parents or a parent serve as a "general" reference
individual or supportive type of influence instead of as a determin
ing influence or "specific" reference individual; that is, perhaps
during the process of occupational decision making, a person is
influenced strongly in a particular direction by some other source
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than his parents after which parents are used as reference
individuals for consensual validation.

The idea of a supportive

type of influence is pointed out by Simpson and Simpson^ who limit
its applicability to influence from the mother only, and do not
mention it with regard to the father; the present data, with the
exception of fathers' influence on business choosers, would seem
to indicate this supportive type of influence for both parents.
Parents are probably used as "general" reference individuals
in another sense.

General underlying support or encouragement

probably flows from the parents or at least such is perceived to be
the case by the students.

Thus, parents may provide general norms

concerning the necessity of obtaining an education in today's world
as well as encouraging the child to follow certain exhibited inter
ests, etc.

Partial indication of this sort of "general" parent

reference individual might be forthcoming from two of the questions
in the questionnaire.

One asked, "Did your parents encourage you to

go to college?" to which fully 93% of the respondents answered in
the affirmative.

A second question asked, "How did your parents

feel about your choice of major(field of study)?"

Sixty-six

percent of the respondents perceived their parents as being in favor
of their choice and 96% saw them as indifferent or in favor with
only 4% perceiving them as opposed to the choice.

This seems to

exhibit some of the flavor of this underlying supportive type of

^loc. cit., 125.
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reference individual function that parents any serve in a
decision-making process such as this.

Friends as Reference Groups

Many of the studies reviewed earlier found that friends or
peers were influential on occupational aspirations and choice.
The socialization process would lead one to believe that peers
should be wide-ranging in their relevance as reference groups.

In

consequence, the second hypothesis states essentially that all
three occupational choice categories will rate friends high in
influence or that certain categories of friends will be reference
groups for the respondents' occupational choice.

Three classes of

friends were present on the questionnaire as shown in Table IV-1.
These are comparable to the three categories that Simpson and
Simpson^ used in their study when they found that friends were
"frequently cited as having influenced occupational plans," with no
significant differences among occupational categories.

Simpson and

Simpson omit frequencies and percentages for these categories there
by not permitting a direct comparison with the present data, but it
is possible to compare the findings to an extent in order to deter
mine if the data tend to support the previous research.

We should

be able to see if friends appear to be relevant or not as reference
groups or more specifically, how relevant they are for occupational
choice.

^loc. cit., 124.
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Table IV-1 indicates that between 307. and 40% of the respon
dents saw each of the categories of friends as reference groups.
Friends ranked from sixth to eighth in the list of potential refer
ence groups and individuals; this position is lower than had been
expected from the findings of previous studies.^

Other studies

have found friends falling just below parents in effecting occupa
tional choice whereas in this research two formal positions were
seen as reference individuals more often than friends of any
description, as a general pattern.

This hints at an area of

reference group theory which requires further inquiry:

segmental

relevance or which groups or persons are more salient reference
groups or individuals in various situations.

This question will be

discussed later; we now turn to a further delineation of friends as
reference groups for the various choice categories.
Table IV-2 shows that "close friends of the same sex at
college" were perceived as reference groups in approximately equal
proportions by the business and general cultural categories with a
few more than 40% stating that these friends had at least some
influence on their occupational choice.

Of the scientific-esthetic

category, 22% saw this group as a reference group for their choice
of an occupation.

'Hie lower proportion of friends as reference

groups by the scientific-esthetic category possibly reflects an

^See especially: Peters, Edwin F., "Factors Which Contribute
to Youth's Vocational Choice." Journal of Applied Psychology, XXV
(August 1941), 428-30; and, Roe, Anne, The Psychology of Occupa
tions. New York: John Wiley and Sons, 1956.
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in-group £eeling attributed to persons entering these professions.^
Such a trait would explain their looking more to persons already
established in the occupation rather than to friends.
Large differences did not exist among the categories in the
perception of "other close friends of the same sex"(high school
friends, etc.) as a reference group.

The language of the hypothesis

tends to preclude great differences; it anticipates a fairly high
rating of this group of friends as a reference group in approximate
ly equal proportions for the various choice categories.

The data

indicated approximately equal perception of this group as a refer
ence group for the business and general cultural categories with
only slightly fewer of the scientific-esthetic category so per
ceiving them; the rating and proportion seeing them as reference
groups, however, was not exceptionally high for any of the three
choice categories and therefore tends not to support the hypothesis.
The third type of friends considered in the research were
"close friends of opposite sex, or fiancee."

Here, the general

cultural group rated this source as a reference group much more
frequently than did the other two choice categories.

Forty-one

percent of the general cultural group saw this source as having at
least some influence compared to only 17% of the business group and
19% of the scientific-esthetic category.

Ihis finding may be an
Q

idiosyncrasy of the sample in view of the Simpson and Simpson

^See:

Simpson and Simpson, op. cit., 117.

®loc. cit., 124.
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finding of no significant differences among the three occupational
choice categories for any of the three categories of friends.

It

is also possible that the general cultural group does in fact depend
more on friends of the opposite sex in the process of occupational
decision making as the present data suggest.

Verification would

require further research with a random sample which would permit
greater confidence in generalizing from the findings.

A further

note might be inserted concerning the use of women as reference
groups or individuals by the general cultural category.

We notice

from Table IV-2 that the general cultural category also sees
"sister" as a reference individual moreso than either the business
or scientific-esthetic choosers, their respective percentages being
23%, 14%, and 15%. This would tend to support the greater use of
women as reference groups and individuals by the general cultural
category; however, this trend does not hold up when speaking of
"mother" as a reference individual and this will be discussed along
with the hypothesis concerning the mother as a reference individual
for the general cultural category in a later section.
Here, as in the case of parents as reference individuals, the
more interesting finding is that the use of friends as reference
groups is not more pervasive, especially at the "influenced strong
ly" end of the continuum.

It may be seen from Table IV-2 that the

highest percentage of respondents stating that they were influenced
strongly by friends in their occupational choice was quite low at
13%.

Perhaps friends are not as important as other studies have
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made them appear, but rather are segmentally relevant for occupa
tional choice.

It is not that friends are not relevant for

occupational choice, but that they seem not to be relevant as
determining influences or "specific" reference groups on a choice.
As with parents, friends may be "general" reference groups or serve
a different type of function and supply a different type of influ
ence in occupational choice.

During the process of occupational

choice, persons seemingly use friends as a supportive reference
group to gain consensus on their choice rather than as a determining
factor.
In summary, it appears that friends, especially close friends
of the same sex at college, are used by a moderately high number
of business and general cultural choosers as reference groups for
occupational choice.

This trend is also true for the use of

friends of the opposite sex by general cultural choosers.
findings yield some support to the hypothesis.

These

However, all the

choice categories do not perceive friends as reference groups and
for those that do it seems to be as a supportive type of reference
group as was the case for parents.

Thus, it appears that friends

are only segmentally relevant for occupational choice and the
hypothesis not supported fully.

People in Chosen Occupation as a Reference Group
The third hypothesis states that a large proportion of all
respondents will perceive people in their chosen occupation as
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reference groups.

This hypothesis has its basis in reference group

theory and more specifically a particular type of group which may
become a reference group.
to gain acceptance.

This type is a group in which one wishes

Based on the assumption that one desires to

gain acceptance in his future occupational group we would predict
that people in one's chosen occupation should be an important refer
ence group in occupational choice no matter what that particular
choice may be.
The data indicate quite strongly that the above is the case.
Table IV-1 indicates that more than three-fourths of the respondents
saw people in their chosen occupation as a reference group during
the process of occupational choice.

The percentage difference

between the people in the chosen occupation as the first ranking
reference group and the second is 20% indicating that this reference
group is quite important(especially when we consider that the
reference individual ranked second is the father who is found to
be quite important by most studies).
A further indication of the importance of people in the chosen
occupation as reference groups can be seen in Table IV-3.

Here,

the "influenced strongly" response category is shown for each of the
potential reference groups and individuals and it is evident, again,
that people in the chosen occupation are perceived as the most
important reference group with half of the respondents rating them
high as reference groups compared to only 26% so rating the second
ranking reference individual.
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TABLE IV-3
RANKING OF PERCEIVED REFERENCE GROUPS AND REFERENCE
INDIVIDUALS BY ALL RESPONDENTS
ON THE RESPONSE CATEGORY OF "INFLUENCED STRONGLY"

Perceived Reference Groups
and Individuals
1
2
3
4
5
6
7
8
9
10
11
12
13
14

People in chosen occupation
High School Teacher
College Professor
Father
Other influences
Close friends same sex at college
Mother
Close friends of opposite sex
High School Counselor
Other relatives
College Counselor
Sis ter
Brother
Other close friends same sex

% of respondents rating
reference groups and
individuals as strongly
influential
50
26
23
20
20
11
10
9
9
9
8
5
5
4

Looking more specifically at each of the choice categories
lends more support to the hypothesis.

Table IV-2 shows that 77% of

the business choosers saw people in their chosen occupation as a
reference group with 43% attributing to them a strong effect on
their choice.

It should be noted that the response category of

"people in your chosen occupation" may not have been interpreted
by the respondents as being mutually exclusive of some of the other
ones and therefore fathers, other relatives, teachers, etc., may
have been included here if they were in the chosen field of the
respondent.

However, even if some fathers or other reference

individuals or groups were included in this category, they were
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perceived of and identified with as people in the chosen occupation
and not as relatives, etc., which stresses the importance of this
reference group.
The scientific-esthetic and general cultural categories also
saw people in their chosen occupation as the most important refer
ence group for occupational choice.

Seventy percent of the

scientific-esthetic category and 79% of the general cultural per
ceived such persons as reference groups for their occupational
choice with 48% and 55% respectively saying this reference group
had a strong effect.

The hypothesis is therefore strongly

supported by the data.
Simpson and Simpson,^ on the other hand, found a significant
difference between the three categories when mentioning persons in
the occupation as a source of influence or, in this study's terms,
as a reference group, with the scientific-esthetic group being the
most likely to mention this source.

Simpson and Simpson interpreted

this finding as an indication of greater occupational comnitment on
the part of the scientific and esthetic category compared to the
others.*®

This might possibly better be construed as an indicator

^loc. cit., 123.
*®To briefly pursue the idea of occupational comnitment it
should be noted that this data does agree with Simpson and Simpson's
on one indicator of occupational comnitment. A good indication of
the occupational comnitment of the scientific and esthetic fields
reveals itself in answers to the "fantasy occupation” question. The
respondents were asked the following question: "If you had the
ability and the luck to choose absolutely any occupation or job in
the world, with a guarantee of success in this occupation, what
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of the highly self-conscious in-group feeling by which persons
intending to enter scientific and esthetic occupations are charac
terized.

If they distinguish themselves from outsiders on the

basis of work skills, they might be more cognizant of persons in
their chosen occupation at a given time.

However, this does not

necessarily speak to whether other persons choosing different
occupations did or did not use persons in their chosen occupation
as a reference group.

A more feasible interpretation might be that

due to the unique talents and skills involved in scientificesthetic types of occupations, aspirants to these occupations keep
practicioners foremost in their minds as role models in Kemper's^
sense of using them concerning "how" to develop and obtain these
skills.
The above discussion is put forth due to a difference in
methodological technique between the present study and Simpson
and Simpson's. 12

Simpson and Simpson did not have "persons in the

occupation" specified on their questionnaire and therefore only

occupation would you choose?" Similar to the Simpson and Simpson
findings, it was found that the scientific and esthetic fields had
the highest percentage of correspondence between the "fantasy" and
"realistic" choices of occupations. Eighty-six percent of the
scientific-esthetic category chose the same fantasy occupation as
the one they realistically expected to enter in comparison with 78%
of the business category and 48% of the general cultural category.
This suggests greater occupational comnitment by the scientific and
esthetic category.
^Kemper, T. D., "Reference Groups, Socialization and Achieve
ment. 11 American Sociological Review, XXXIII (February 1968), 33.
^op. cit.
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received this response if the respondent thought to write it under
the "other" category; in contrast, this response was specified in
the questionnaire for this study.

Thus, the Simpson and Simpson

finding was serendipitous and did not have the benefit of a
theoretical statement directing their attention to the potential
importance of this group as a reference group.

One of the major

reasons for this study was the seeming incongruence between refer
ence group theory and the Simpson and Simpson finding concerning
persons in one's chosen occupation.

The difference between our

findings and their's indicates the value of a theoretical statement
which may aid in hypothesis formation and interpretation.

Business Choosers:

Fathers as Reference Individuals

The fourth hypothesis concerns itself with those students
choosing business occupations, as compared to the other two
categories, and states that students anticipating business occupa
tions will perceive their fathers as reference individuals more
than will students anticipating either scientific and esthetic or
general cultural occupations.

Earlier research pointed out in

Chapter I, found that men were more extrinsic-reward oriented than
women and that business choosers were more extrinsic-reward
oriented than either scientific-esthetic or general cultural
choosers.

Perhaps, therefore, fathers might be important refer

ence individuals for the business choosers.
Table IV-2 indicates that the hypothesis is supported.

Sixty-

seven percent of the business choosers perceived their fathers as
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reference individuals compared to 48% of the scientific-esthetic
and 537. of the general cultural categories.

Even more impressive

are the differences between the categories when we look at fathers
as reference individuals with a strong effect on occupational choice.
Thirty-two percent of the business choosers see their fathers in
this light as opposed to 19% and 12% respectively of the scientificesthetic and general cultural choosers.

It is concluded, therefore,

that fathers become more salient as reference individuals for stu
dents choosing business occupations than for students choosing
either scientific and esthetic or general cultural occupations.

Scientific-Esthetic Choosers: Professors
and Teachers as Reference Individuals

The fifth hypothesis states that students entering scientificesthetic types of occupations will perceive teachers and professors
as reference individuals for occupational choice in addition to
people in their chosen occupation which has already been discussed.
This hypothesis is based largely on a contention by Simpson and
1^

Simpson J that the aspirant to a scientific or esthetic occupation
seeks to join "a highly self-conscious occupational group which
distinguishes itself from outsiders on the basis of work skills."
It has also been found that values of this group center on the
occupation itself, on self-expression, and on success among
colleagues.

14

Therefore, those persons embodying these skills

l^loc. cit., 117.
^See, Simpson and Simpson, ibid.
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should be important reference individuals or groups (chis was true
for people in the occupation); this group sight include teachers
and professors as well as persons in the occupation.
Slapson and Simpson*^ used a combined category of "teacher
or professor" in their research and found that the scientific and
esthetic choosers said teachers or professors had influenced their
decision sore often than did business choosers and equally as often
as did the general cultural choosers.
In an attempt to delineate further and specify reference in
dividuals, the present study separated the response categories into
"high school teacher" and "college professor."

As may be seen from

Table IV-2, the scientific and esthetic category was much more
likely than the businessmen to name "high school teacher" as a
reference individual with 48% so stating compared to only 20% of the
business category.

Sixty-two percent of the general cultural

choosers also named teachers as a reference i n d i v i d u a l . I f we
look further at the strong effect of this reference individual we
see that only seven percent of the business choosers versus 26% and
38% of the scientific-esthetic and general cultural ones,
respectively, saw "high school teacher" in this capacity.

*^loc. cit., 123
high incidence of selection was also hypothesized for the
general cultural group and will be discussed later in terms of
another hypothesis.
17Looking at "influenced strongly" category only.
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This hypothesis could also be analyzed from within the scienti
fic and esthetic category as regards the relative ranking of various
reference groups and individuals.

If a comparison is drawn between

different reference groups and individuals for the scientific-esthe
tic choosers, support is gained for the hypothesis, especially if we
look at reference groups and individuals seen as strong in their
effect.

High school teacher was ranked second only to people in the

chosen occupation, and college professor was tied with father as the
third ranking reference individual for this choice category.
Thus, in agreement with Simpson and Simpson,

1&

we found that

scientific and esthetic choosers saw teachers as reference individu
als moreso than did business choosers.

However, professors were

seen as reference individuals by both groups in approximately equal
proportions.

The general cultural choosers saw both teachers and

professors as reference individuals to a greater extent than did
either the business or scientific and esthetic choosers.

If we

concentrate on reference individuals seen as having a strong effect
on their choice, both teachers and professors ranked high in the
list of reference groups and individuals for the scientificesthetic category tending to support the hypothesis.

General Cultural Choosers: Teachers,
Professors, Mothers as Reference Individuals
The sixth hypothesis states that general cultural choosers

*®op. cit., 123.
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will perceive college professor, high school teacher, and their
mother as reference individuals.

As pointed out while discussing

the fifth hypothesis, both "high school teacher" and "college
professor" were perceived as reference individuals by the general
cultural choosers.

Since differences between the three choice

categories concerning teachers and professors have been alluded to
in the analysis of the previous hypothesis, an analysis of the
relative rating of these reference individuals within the general
cultural category will be undertaken here.
High school teacher was selected by 38% of the general cultural
choosers as a reference individual with a strong bearing on their
occupational choice.

Correspondingly, "college professor" had a

strong effect as a reference individual on 28% of this same
category.

Thus, high school teacher and college professor ranked

second and third respectively behind "people in the chosen occupa
tion" as either a reference individual or group with a strong bear
ing on occupational choice.

If we look at the overall effect of

these two reference individuals their importance is likewise discernable with high school teacher being a reference individual for
62% of the general cultural choosers and college professor playing
the same role for 50% of the category.

The high rating attributed

to these reference individuals appears to be an indication of a
usage of the concept of reference group termed anticipatory
socialization or, in our case, a group in which one desires to gain
acceptance.
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The composition of the general cultural group may explain to
an extent why "high school teacher," "college professor," and
"people in the chosen occupation" were seen as reference individuals
and groups to such a high degree.

Since 60% of the general cultur

al group, 55 out of the 92 so categorized, intended to enter either
elementary or high school teaching as an occupation, this may
explain the use of "high school teacher" as a reference individual
if the premise of anticipatory socialization is accepted for these
respondents.

Another 97. intended to beome college professors.

Thus, 69% of the general cultural group intended to go into teaching
at the primary, secondary, or college level, explaining at least in
part the perception of "college professor" and "high school
teacher" as reference individuals.

"People in the chosen occupa

tion" fit the pattern of anticipatory socialization or a type of
group in which one desires to gain acceptance for all of the gener
al cultural choosers whether they intend to become teachers or
ministers, or whatever.

Thus, it appears that teachers and profes

sors are chief reference individuals for the general cultural group
as hypothesized.
The sixth hypothesis also states that students anticipating a
general cultural occupation will look to their mothers as an
important reference individual.

This hypothesis evolves largely
i q

from a contention by Simpson and Simpson

that if "social

19loc. cit., 118.
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contribution" is a value of students selecting general cultural
occupations, then the mother might be expected to be an important
reference individual as the main transmitter of this kind of value
in most families.

20

"Social contribution" has been designated a

strong value of the general cultural category from previous
research; the following discussion will examine this supposition.
The data in Table IV-2 does not support the hypothesis,

tfithin

the "influenced strongly" category, the general cultural group rated
second among the three categories which saw mothers as reference
individuals with a strong effect on occupational choice.

TWelve

percent of the general cultural group perceived of their mothers in
this light compared to 3% of the business students and 15% of the
scientific-esthetic students.

If choice categories are collapsed

into "some influence" and "no influence" as are Simpson and
Simpson's,

21

the general cultural category at 49% is the least

likely of the three to perceive of mothers as reference individuals
for their occupational choice as compared to 56% of the scientificesthetic category and 60% of the business category.

With a similar

choice category delineation, Simpson and Simpson 22 also found the
general cultural category the least likely to rank their mothers
high in influence.

This view is also held by: Erickson, E. H., Childhood and
Society. New York: Norton (1950).
^*op. cit., 121.
2^1oc. cit., 124.
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1b light of Simpson and Simpson's contention, it is interesting
to observe the low percentage of general cultural respondents who
saw their Bothers as being reference individuals with a strong
effect on their occupational choice.

A auch higher percentage

should have been anticipated if the "social contribution" value
flows largely froa the Bother.

Perhaps, as alluded to earlier, the

Bother is aore of a supportive type rather than a deterainative type
of reference individual(especially since occupational choice is a
developaental process).

More specifically, while the person may

not see the mother as the determining factor in his choice, aany
of the underlying value orientations developed in the gradual
process of occupational choice may come from the mother.

This idea

of a supportive type of reference individual may apply to all three
categories in that approximately one-half or more of each of the
three groups saw their swthers as having at least some influence
on their occupational choice.

Occupational Choice Categories and Values

Prior sections of this chapter used the three occupational
choice categories to look at reference groups and reference individu
als.

We will now look at the values of the three occupational

choice categories as these values impinge upon reference group
theory.

Reference group theory would suggest that identification

with reference groups and reference individuals would be likely to
have an effect on one's values.

The reasons certain persons were
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perceived Co be reference individuals

23

may be partially interpreted

via a consideration of values held by the choice categories.
The relationship among values, occupational choice, and refer
ence individuals may be viewed in several ways.

It could be argued

that certain individuals affect a chooser in such a way as to lead
toward a particular choice characterized by values which the chooser
may perceive and subsequently adopt.

It could also be argued that

the values of the chooser may affect the selection of reference
individuals who then affect the nature of the occupational choice.
Or, the chooser may adopt the values of his reference individuals
and, on this basis, select an occupation.

It is here suggested that,

in fact, the relationship among values, reference individuals, and
occupational choice is an interdependent one.

In other words, each

may both act upon and be acted upon by the others.

This study can

not empirically verify that a particular value came from a particu
lar reference individual because the data for the selected refer
ence individuals is lacking.

However, the explication of the values

of the three occupational choice categories may provide one inter
pretive device for looking at the selection of particular
reference individuals.
Previous research indicated that business choosers tended to
be extrinsic-reward oriented —

i.e., valued relatively high income,

^This section of the chapter deals only with certain refer
ence individuals that were indicated to be most important for each
of the occupational choice categories in relation to the others,
i.e., fathers for business choosers, teachers and professors for
scientific and esthetic, and mothers for general cultural choosers.
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opportunity for rapid advancement, stable, secure future, and a
high standard of living.

Scientific and esthetic choosers appeared

to value an opportunity for self-expression and values which
inhered in the nature of the occupation.

General cultural choosers

seem to prefer occupations characterized by an opportunity to help
people in society and a chance to work with people rather than
things.

This study attempted to ascertain the values sought by

choosers in their occupational choices by posing two questions
(Part VI —

12, 16 of the questionnaire) about the kinds of features

necessary to qualify a given career as being satisfying.
The value preferences of the business choosers agree completely
with the findings of previously cited research.

Extrinsic-reward

types of values were stressed by business choosers as shown in
Table IV-4.

The data indicate a greater concern on the part of

business choosers for advancement, money and what money can buy.
For example, forty-seven per cent of the business choosers valued
earning a good deal of money compared to 39% and 19% of the
scientific-esthetic and general cultural choosers respectively.
Likewise, 59% of the business choosers compared to 50% of the
scientific-esthetic and 38% of the general cultural choosers express
ed a desire for a stable, secure future.

The same pattern holds re

garding a desire for rapid advancement and a high standard of living
with more business choosers valuing these than either the scientificesthetic or general cultural choosers.

The percentages show that

65% of the business choosers consider rapid advancement as very
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TABLE IV-4
EXTRINSIC OCCUPATIONAL VALUE PREFERENCES
OF CHOOSERS BY THREE OCCUPATIONAL CHOICE CATEGORIES

Business

Scientific
and
Esthetic

General
Cultural

Value

_%

N

_%

N

_%

N

Earn good deal
of money
Top 3 ranks
Other ranks

47
53

30
34

39
61

11
17

19
81

17
73

Stable. Secure Future
Top 3 ranks
Other ranks

59
41

38
26

50
50

14
14

38
62

34
56

Rapid Advancement
Very important
Somewhat important
Not important

65
32
3

41
20
2

46
36
18

13
10
5

16
66
18

15
60
16

Standard of living high
Very important
Somewhat important
Not important

46
44
10

29
28
6

29
57
14

8
16
4

21
62
17

19
56
15

Important versus 46% of the scientific-esthetic and 16% of the
general cultural choosers.

Concerning the importance of a high

standard of living, 46% of the business choosers see this as very
important compared to 29% and 21% of the scientific-esthetic and
general cultural categories.
Thus, as previous research has found, business choosers were
extrinsic-reward oriented in their values.

One reason for business

choosers preferring fathers as reference individuals may be an
identification with extrinsic-reward values typical of males.
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TABLE IV-5
SELF-EXPRESSION OCCUPATIONAL VALUE PREFERENCES
OF CHOOSERS BY THREE OCCUPATIONAL CHOICE CATEGORIES

Business

Scientific
and
Esthetic

General
Cultural

X

N

X

N

X

N

Special Abilities
Top 3 ranks
Other ranks

61
39

39
25

82
18

23
5

58
42

53
38

Creative and Original
Top 3 ranks
Other ranks

20
80

13
51

39
61

11
17

42
58

38
52

Value

However, it is additionally suggested that the reasons for selecting
fathers as reference individuals were multiple and beyond the
capacity of the data collected for this study to identify and
explicate.

It would seem to be worthwhile to suggest that addi

tional investigation into the use of fathers as reference individu
als for business choosers is warranted in order to substantiate the
notion that one of their merits as reference individuals lies in
their possession of a set of extrinsically oriented values.
According to the related literature, scientific-esthetic
choosers tend to value the occupation itself and seek an opportunity
for self expression.

Value statements from the questionnaire

associated with "work skills" include statesients about the chance to
be able to use one's special abilities and the chance to be creative
and original.
Table IV-5 indicates that 82% of the scientific-esthetic
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chooser* Attached high value to the chase* to ua« chair special
abilities coopered co 611 of the business choosers and S8X of the
funeral cultural choosers.

If it is assumed chat ceachers and

professors embody certain talents and abilities which scientific
and esthetic choosers desire co develop, then the high value
placed on being able to use one's spaclal abilities nay serve as
a partial explanation of the selection of ceachers end professors
es reference individuals.
If wo look at the chance co be creative end original as an
indication of a self-expression type of value we see that the
scientific and esthetic category rated this higher than business
choosers.

Thirty-nine per cent of the scientific and esthetic

choosers saw it as s high ranking value compared to only 201 of the
business choosers.

Forty-two per cent of die general cultural

category perceived of it as a high ranking value.

The slightly

higher proportion of general cultural choosers who ranked this value
high in coagmrlson to the scientific and esthetic category night be
partially attributed to the composition of die general cultural
category.

The general cultural category was composed of a high

masher of students who intended to enter teaching.

Teachers nay

feel that it is important that they be allowed to be creative and
original in the classroom and this would increase the number of
general cultural respondents who saw this as an important value.
Nevertheless, this characteristic in certain teachers or professors
may have been a reason for their use as reference individuals by
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TABLE IV-6
SOCIAL CONTRIBUTION OCCUPATIONAL VALUE PREFERENCES
OF CHOOSERS BY THREE OCCUPATIONAL CHOICE CATEGORIES

Business

Scientific
and
Esthetic

General
Cultural

%

N
‘1

%

N

%

N

Work with people
Top 3 ranks
Other ranks

20
80

13
51

14
86

4
24

59
41

54
37

Helpful to others
Top 3 ranks
Other ranks

25
75

16
48

21
79

6
22

49
51

45
46

Whether work helpful
to others and society
Very important
Somewhat important
Not important

21
58
21

13
36
13

32
57
11

9
16
3

58
37
5

53
34
4

Value

chose who placed a high priority on the value of creativity and
originality.
Literature has tended to suggest that mothers are likely to
provide a value complex which may be described as a "social
contribution" orientation.

The general cultural choosers of this

sample ranked the social contribution types of values higher than
did either the business or scientific-esthetic choosers.

It can

be seen (Table IV-6) that 59% of the general cultural category
valued highly an opportunity to work with people rather than
things.

In contrast, only 20% of the business and 14% of the

scientific-esthetic choosers so ranked it.

Being helpful to

others also received higher priority by a greater number of
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general cultural choosers with 49% ranking it high versus 25% and
21% of the business and scientific-esthetic choosers so ranking it.
Likewise, the degree to which their chosen work could be expected
to help others and society was also more important for the general
cultural choosers.

Fifty-eight per cent saw this feature as very

important compared to only 217. of the business choosers and 32% of
the scientific-esthetic choosers.
It was hypothesized that mothers would be selected as reference
individuals by the general cultural choosers.

From the postulations

of Simpson and Simpson and Erickson,^ then, mothers might be im
portant reference individuals due to their position as transmitters
of social contribution value complexes.

This explanation did not

seem to be operant in the sample considered.

Thus, it would appear

that the general cultural portion of the sample does hold a "social
contribution" value orientation and the non-selection of mothers as
reference individuals is not due to the lack of this type of value.
This failure to select mothers as reference individuals con
trasts with the contention previously cited and would seem to
indicate the need for additional research along the following
lines —

the nature of mothers as reference individuals for occupa

tional choice, reasons for selecting mothers as reference individu
als for occupational choice, and their position as a potential
source of social contribution values.

24

Simpson and Simpson, ibid.; Erickson, op. cit.
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The explication of the predominant values for each of the
occupational choice categories may serve at least three functions.
It was suggestive of one potential factor, values, to be used in
the selection of a reference group or reference individual and it
provides a basis for further research ideas.

Looking at the

values has also demonstrated that the values of this sample
essentially agree with previous research in this area.

Thus, as an

additional aid in interpreting the selection of certain reference
groups and reference individuals, the value preferences prevalent
for each of the occupational choice categories were of assistance as
a superficial interpreting and sensitizing device.

Discussion

Most of the hypotheses of the study were supported or, at
least partially supported.

Parents ranked no lower than third among

the choice categories as reference individuals ("influenced
strongly" and some influence combined) which tends to support their
hypothesized importance for occupational choice regardless of the
type of choice.

Friends were seen as reference groups by some 30

to 40% of the respondents offering partial support to the second
hypothesis.
The interesting point of discussion concerning both parents^
and friends as reference groups is the type they seem to be or more

25
Except for fathers as a reference individual for business
choosers.
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TABLE IV-7
BANKING OF PERCEIVED REFERENCE GROUPS
AND REFERENCE INDIVIDUALS BY ALL RESPONDENTS
ON THE RESPONSE CATEGORY OF "INFLUENCED SOMEWHAT"

% of respondents rating
reference groups and
individuals as somewhat
influential_____

Perceived Reference Groups
_____ and Individuals____
1
2
3
4
5
6
7
8
9
10
11
12
13
14

Mother
Father
Close friends of same sex at college
Other close friends of same sex
People in chosen occupation
College Professor
Close friends of opposite sex
High School Counselor
High School Teacher
Other relatives
Sister
Brother
College Counselor
Other influences

44
37
29
28
27
21
21
21
20
16
14
13
13
2

specifically the type of relevance they have for occupational
choice.

As mentioned earlier, they seem to have a more generally

supportive type of relevance.

Table IV-7 indicates the ranking of

reference groups and individuals on the basis of only some influence
from these sources.

This table indicates approximately the same

ranking sequence described in various other research reviewed
earlier with the parents first and then friends second in
importance for occupational choice.

However, choosers do not see

them as reference groups or individuals with a strong effect but
with only some effect, which might point to a qualitatively
different type of relevance for occupational choice on the part of
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various reference groups end individuals.

A supportive reference

group or individual night offer encouragement, uphold an interest,
espouse general guidelines, or slaply offer no negative coMents
concerning an occupational Interest and his overall effect nay be
rather nondescript.

Thus, parents and friends nay not be seen by

aost as having a strong effect, but their general relevance is
perceived by a large proportion.
People in one's chosen occupation were the most important
reference group for the great najorlty of respondents regardless of
their occupational choice.

Some consents on the various type or

types of reference group one's occupational category night logically
serve nay be informative here.

It seems feasible that before entry

into one's occupation, his anticipated occupation group nay serve as
an audience group.

The occupational group is not promulgating norms

for the chooser to follow and is not necessarily even cognizant of
the chooser.

However, the chooser may follow what he understands

the norms of this group to be due to the sanctioning technique of
hypothesized rewards accruing to him once he is in the occupation.

Once a person is in an occupation, the group has the capacity to
became a normative group in that the sanctioning technique of
punishment is now available to them.
One's occupational group or a particular member thereof, may
also serve as a role model.

This is the comparative type of

reference individual that shows the person "how" to do something.
Surely, all the choice categories use someone in this manner but
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perhaps especially scientific and esthetic choosers.

The data

Indicate that these choosers rate people in their chosen occupation
high as do the other choice categories.

However, scientific-

esthetic choosers do not see as ouch effect from other sources,
especially friends.

Thus, perhaps due to the technical skills

required in these types of occupations they use those in the
occupation as role models.
The segmental relevance of certain groups was at least
indirectly pointed out by the data especially when we look only at
reference groups and individuals who had a strong effect on occupa
tional choice.

The top ranking reference groups and individuals

become persons one might not expect to be relevant for other types
of behaviors but who are relevant for occupational choice.

Thus,

as far as being what might be termed a "determinative" reference
group or individual or one that was perceived as having a strong
effect, people in the occupation, teachers, and professors were
all higher than a parent.

This should be a fruitful area of

further research to see under what conditions various reference
groups and individuals may be relevant.
The hypotheses concerning specific reference individuals for
specific choice categories were pretty much supported.

Fathers

were important reference individuals for business choosers; profess
ors and teachers for both scientific-esthetic and general cultural
choosers.

However, mothers were not as important for general

cultural choosers as had been hypothesized perhaps due to the
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supportive nature of the mother as a reference individual.
It seems interesting to note, considering the lack of
mechanisms for disseminating occupational knowledge and matching
interests with certain occupations, that one of the structural
mechanisms did not appear to be very pertinent as a reference
individual.

I refer to the low ranking of counselors.

This low

ranking, if correct, may have implications for the educational
system that would require new or additional means of matching
interests and various occupational areas.
The low ranking of counselors may also be an example of an
"interaction reference individual."

As will be recalled, “inter

action groups or individuals" were discussed earlier and are
reference groups or individuals who are taken into account while
working towards one's goals but they do not become very important.
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CHAPTER V

SUMMARY AND CONCLUSIONS

Summary

The main objective of the present study was to see who the
perceived reference groups and reference individuals were for per
sons during the process of occupational choice.

Using the general

framework of reference group theory, two questions and the replica
tion of some of the findings of a study by Simpson and Simpson^ were
looked at in an attempt to achieve this objective.
asked:

The two questions

Are there general reference groups or individuals that all

individuals use during the process of occupational choice? and, Are
there differences in the choice of reference groups or individuals
for different types of occupational choices?

Six hypotheses, three

dealing with each question, were tested and will be reviewed below
after a brief summary of the methodology and sample of the study.
The data were collected at Western Michigan University in
Kalamazoo, Michigan.

A self-administered structured questionnaire

was given to a sample of male dormitory residents living on random
ly selected dormitory floors.

The list of potential reference

groups and reference individuals was adapted from Simpson and

^-Simpson, R. L., and Simpson, I. H., "Values, Personal Influ
ence, and Occupational Choice." Social Forces. XXXIX (July 1960),
116-125.
105
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Simpson.

2

The respondents were categorized into three occupational

choice categories, adapted from Simpson and Simpson,

3

for purposes

of replication and answering the question about different reference
groups and individuals for different choices.

Percentages were then

used to determine whether or not the hypothesized patterns were
supported by the data.
Compared to the social background of a national sample of
college students, this sample came from families with a greater
concentration in the middle ranges of both education and income and
fewer cases at both the high and low extremes.

Within the sample,

there were no significant differences among the choice categories
on either income or education of parents.
The first three hypotheses were designed to look at the ques
tion of reference groups and individuals for all choice categories
or all respondents.

A majority of the respondents saw their mothers

and fathers as reference individuals and as having at least some ef
fect on their choice.

However, even though parents had at least

some effect on a large portion of all the occupational categories,
they seldom exerted a strong effect on a particular choice, except
for fathers of business choosers.

Similarly, friends did not serve

as reference groups with a strong effect on occupational choice

2ibid.
3ibid.
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«1chough chey were seen as reference groups by a fair portion of
the respondents.

Every choice category and therefore an over-

whelming majority of all respondents rated people in their chosen
occupation as reference groups and as the highest ranking
reference group.
The latter three hypotheses specified particular reference
Individuals for the various choice categories.
saw their fathers as reference individuals.

Business choosers

The scientific-

esthetic category rated high school teachers as reference individu
als moreso than did the business category and were approximately
equal with the business category in rating professors as reference
individuals.

The general cultural category rated both teachers and

professors as reference Individuals more than either the scientific
and esthetic or business categories.

The last part of the sixth

hypothesis was not supported in that mothers were not seen as
reference individuals to any great extent by the general cultural
category.

The values of the three occupational choice categories

were suggested to be a possible Interpretive device for understand
ing the selection of particular reference individuals.

Conclusions

The study supports the relevance of general reference groups
and individuals for the process of occupational choice.

Hot

surprisingly, parents and to a lesser extent, friends fall into this
role.

Other studies, reviewed earlier, have also found parents and

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

108
peers Co be important for occupational choice.

However, an

interesting finding of the present study which has been absent
from the others is that parents and friends do not seem to have
a strong effect on occupational choice but rather only some
effect.

Thus, although a large proportion of the respondents saw

parents and friends as reference individuals or groups they do not
seem to be determinative reference individuals or groups but rather
supportive ones.
There also seem to be specific reference individuals as well
as general ones for occupational choice.

Certain persons do seem

to be perceived as reference individuals according to different
types of occupational choices.

The pattern found here tended to

support the findings of the previous research effort in this area.
Fathers were reference individuals for business choosers and
teachers and/or professors were the perceived reference individuals
for the scientific-esthetic and general cultural choosers.

Thus,

it seems that there isn't a linear ranking of reference groups and
individuals for all occupational choices as other studies might have
us believe, but instead one must speak of different reference groups
or individuals for different choices.
Reference group theory was a valuable framework for the present
study.

First, the theory acted as a sensitizing mechanism in the

formulating stages of the research when a finding of a study by
Simpson and Simpson4 did not seem to coincide with what one might

4loc. cit., 123.
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expect within a reference group framework.
type of potential reference group —
gain acceptance —

Second, a particular

a group in which one wishes to

predicted quite accurately that people in one's

chosen occupation would be important for all the choice categories
and not just for the scientific-esthetic choosers as Simpson and
Simpson had found.

At a more general level, this finding also in

directly points out the value of a theoretical framework directing
areas of inquiry.
The study also indirectly touched on an area of reference group
theory that requires more work.

This is the area of "segmental

relevance": when are particular reference groups or individuals
relevant or for what behaviors or situations?

This study provided

an example of this by looking at the strong effect of various
reference groups and individuals.

It was shown that people in

one's chosen occupation, professors, and teachers all outranked
parents as reference groups or individuals with a strong effect on
occupational choice.

Thus, it appears that these reference groups

and individuals might be more determinative for occupational choice.
But, are they relevant for other areas of behavior and if so, what
areas?

This study cannot answer these questions but it does point

to an area where reference group theory requires some further
research.
Another area for additional work is suggested to be the use of
values to interpret the selection of reference individuals.

Such

research should be conducted to determine the effects of values of
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the three categories of occupational choice as they may bear on
reference group theory.
In summary, It appears that reference group theory was a fairly
useful framework for the present study.

The theory was especially

valuable in pointing to a group which empirically proved to be the
most important reference group for all choice categories, namely,
people in one's chosen occupation.

The theory is weak in the area

of the selection of reference groups and reference individuals pro
viding little direction as to the conditions or behaviors for which
certain reference groups or reference individuals may become rele
vant.

In relation to the process of occupational choice, the study

empirically showed that there are certain general reference groups
and individuals with possibly a different type of relevance than
had heretofore been thought and that there are patterns of reference
individuals for various types of occupational choices.

Evaluation of Techniques

The techniques used in the study seemed necessary considering
the manpower and financial resources available to the researcher.
Certain of the strengths and weaknesses will be briefly spelled out
here to aid potential future researchers in this area.
Some of the weaknesses included the questionnaire length and
the procedure for the collecting or return of the completed ques
tionnaires.

The length of the questionnaire probably had the

effect of causing some respondents to delay completing it under the
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assumption that it would be a time consuming process.

In

actuality, the questionnaire only required approximately thirty
minutes to complete and this was emphasized in the instructions.
However, there were a number of different sections in the ques
tionnaire allowing for various contingencies and even though no
one had to complete all the sections, the bulk of the instrument
may have deterred some from completing it.
The inter campus mail procedure for the return of the question
naire appeared straight-forward and convenient, but a central point
for the collection of the instruments on each floor of each dormi
tory may have been more convenient.

Another alternative would have

been personal collection of the questionnaire by the same people
that distributed them.

The latter procedure would have also

offered another chance to personally remind the respondent about
the importance of completing the instrument if he had not already
done so.
The strengths of the study's techniques lie in the method of
questionnaire distribution and in the transfer of data to IBM cards.
The personal distribution of the questionnaire afforded an oppor
tunity to stress the importance of completing and returning the
instrument and it is felt that this procedure is preferrable to
simply sending the questionnaire to the sample.

One source of

error was reduced in this study in that the key punching was done
automatically.

The errors, if any, that did occur had to be in the

coding of information onto the punching sheets thus reducing the
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potential error from the key punching operation.

Limitations of the Study

One limitation of the study is found in the number of returns.
Since fewer than half of the original sample returned their
questionnaires, this raises certain queations about the randomneas
of the final sample subjected to analysis.

Further, this low

percentage of returns suggests a need for caution in the interprets
tlon and generalization of the findings.
A second limitation also concerns the sample.

The size of

the sample available for analysis was too smell to allow for the
application of simultaneous controls which would allow further
specification of the conditions under which certain relationships
hold.

Few studies are able to apply all the controls desirable;

however, a larger sample would have permitted the application of
at least some.

Further Research

Topics

One area of potential sociologically fruitful future research
would consider Kemper's^ concepts of audience group and role model.
Looking at persons in one's chosen occupation, it would be

^Kemper, T. D., "Reference Groups, Socialization and Achieve
ment." American Sociological Review. XXXIII (February 1968), 33-34
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interesting Co see if chey ere used es audience groups where one
follows Che perceived n o n e of an occupational group because of
Che rewards ChaC may be forthcoming, or whether one looks to such
persons as role as>dels Co dec ermine "how" to succeed in and/or how
co do a parcicular type of work.
Further research could also focus on the occupational choice
category of general cultural choosers.

Both Simpson and Simpson's**

research and this study found chat this group was the least likely
to see their parents as reference individuals with a strong effect
on their occupational choice.

Why is this?

Are these occupations

(except possibly for lawyer) "outside" the American value system?
While the above two areas of further research would be inter
esting and potentially fruitful, probably the most important area
of research stianslated by this study would be to pursue the type
of reference individuals or groups parents and friends are for
occupational choice.

This study unexpectedly showed that parents

and friends were not seen consistently by a large proportion as
reference individuals or groups having a strong effect on occupa
tional choice although their incidence of being a reference
Individual or group with some effect was quite high.

Qiestions

arise as to what type of reference individuals or groups parents
and friends actually are or how they are used in relation to
occupational choice.

*\>p. cit., 124.
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Methods

In an attempt to ascertain the quality or type of reference
individuals and groups parents and friends might be, perhaps in
depth interviewing would be a better approach than a structured
questionnaire.

Also, more generally, longitudinal studies should

be conducted to see if and how reference groups or individuals
change over a period of time.
Future research should also consider changes in sample design
in addition to the change in techniques mentioned above.

For

example, a general sample of college males might be used instead of
only dormitory residents because it is unknown if dormitory
residents differ in their perceived reference groups and reference
individuals from students not living in dormitories.

Another sample

with potential sociological benefit might be one stratified by so
cial class to discern class differences, if any, in the perception
of reference groups and reference individuals.
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April 4, 1966
Dear Student:
Over the past several years, students at Western Michigan University
have been asked to cooperate in a number of research projects deal*
ing with various aspects of student attitude and student experience,
and they have always responded overwhelmingly. This semester stu
dents are again being asked to contribute a short period of time, in
their own residence hall room, for another such project carried out
through the auspices of the Department of Sociology and Anthropology.
This survey deals with the major fields of specialization and the
occupational choices of male students on campus. Since it would be
impossible to study the attitudes of all male students, only a rela
tively small group has been selected. Residence hall floors were
chosen randomly to represent as closely as possible a cross-section
of the male residence hall student population. Your residence hall
floor was included in the sample of floors. Since this is only a
small cross-section, your cooperation in the study is very important.
This is the only way the results of the study can be representative.
This is a request for your cooperation in the project. All that is
required from you is that you fill out the attached questionnaire
and, for your convenience, the questionnaire has been stamped on the
back allowing you to drop it in any department's inter-campus out
going mail tray and it will be returned to the Department of Sociol
ogy and Anthropology. No stamps are required for inter-campus mail,
so if you would simply fold the questionnaire in half and staple it,
it will be returned. As you are walking by any departmental office
during the day, just drop it in the inter-campus mail tray which is
usually located on each secretary's desk.
As in all research, the questionnaires are in no way analyzed on an
individual basis, so all the information you give is strictly con
fidential. Filling out the questionnaire will only require between
20 and 25 minutes of your time, and I think you will find the
questionnaire quite interesting to complete.
Once again, your cooperation is absolutely necessary if the study is
to be representative, so I hope you will take the short amount of
time required to complete and return the questionnaire. If there
are any questions, please call Mr. Stephen Vargo at 383-1742. Mr.
Vargo will be analyzing this data as part of his Master's thesis
requirements in the Department of Sociology and Anthropology.
Sincerely yours,
Helenan S. Levis
Assistant Professor of
Sociology
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CENTER FOR SOCIOLOGICAL RES PARCH

DEPARTtCNT OF SOCIOLOGY AID ANTHROPOLOGY

WESTERN MICHIGAN UNIVERSITY

Ic 1* very important co Che scudy d u e you cry co answer — eh sad
every question that per Cains co you. THANK YOU.

Room Number:______
PART I.
1.

What is

your age?__________

2.

WhaC year in school are you?
___________ Freshman

_________ Sophooore
__________

Junior

___________ Senior
___________ Graduate Student
3.

WhaC is your overall grade poinc average?
(If graduate student, put both undergraduate and graduate
G.P.A.)

4.

What is

your present curriculua?

5.

What is

your present asjor?_____________________________________

6.

What is (are) your present aiaor (s)?

7.

How important is it for you to have your plans for thefuture
rather clearly known to you in advance?

a.

Very important

b.

Fairly important

c.

Not very important

d.

Not at all important
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8.

Uhai 3 U U | i or activities In your llfo do you expect to give
you the o m c satisfaction?
Please writ* 1 in cho apace pro coding tho most important; 2 in
the space procoding next most important; 3 in the space precedtag third moat important.
BANK three:

9.

a.

Career or occupation

b.

Family relationships

c.

Leisure-time recreational activities

d.

Baligious beliefs or activities

e.

Participation as citizen in affairs of your
community

f.

Participation in activities directed toward
national or international betterment

College students hove different ideee ebout the MADI PCBP06ES OF
COLLEGE EOOGATKW.
S o w of their ideee ere listed below. Ae
you rood this list, consider whet educetionel goals you think
the IDEAL college or university OUGHT TO EMPHASIZE. Indicate
your opinion by writing:
H

(high)

M

(awdlum) next to the goals you consider of medium importance

L

(low) next to the goals you consider of little importance,
irrelevant, or even distasteful to you (indicate H, M, or L)

Bank

next to the goals you consider highly important

H.M.L.
______

a. "Provide vocational training; develop skills
and techniques directly applicable to your
career."

______

b. "Develop your ability to get along with differ
ent kinds of people."

______

c. "Provide a basic general education and
appreciation of ideas."

______

d. "Develop your knowledge and Interest in coimmmity and world development and problems."
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____

e.

"Help develop your moral capacities, ethical
standards and values."

____

f.

"Prepare you for a happy marriage and family
life."

Now GO BACK and rank the ones you rated H by writing next to
each H:
1

for the most important

2

for the second most important

and so on for all the H ’s on your list.

Do NOT rank the M's and

L's.

PART II.
1.

What was your first major in college?

2.

Before choosing your first major, did you consider any other
majors?
Yes

__________________ _

_____ No

If yes, list the other ones you considered:

3.

At approximately what age had you decided on your first major in
college?

4.

Did your parents encourage you to go to college?
Yes

5.

Did you discuss your choice of major with your parents?
Yes

6.

____ No

____ No

How did your parents feel about your choice of major?
they:
__________

Were

a. In favor of your choice
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7.

_________

b.

Indifferent about your choice

_________

c.

Opposed to your choice

How strongly do you think you were influenced in your choice of
a major by each of the following?
Indicate with a "1" those who influenced you strongly; "2" those
who influenced you some but not strongly; 3 those who influenced
you not at all.

8.

________

a.

Close friends of same sex at college

_________

b.

Other close friends of same sex (high school
friends, etc.)

_________

c.

Close friends of opposite sex, or fiancee

_________

d.

Mother

_________

e.

Father

_________

f.

Brother

g.

Sister

_________

h.

Other relatives (aunts, uncles, cousins, etc.)
(Specify) __________________________________

_________

i.

High school teacher

_________

j.

High school counselor

_________

k.

College professor

_________

1.

College counselor

_________

m.

Reading

_________

n.

People in a field associated with your major

_________

a.

Other influences (Specify)___________________

Have you changed your major field of study since you entered
college?
__________

a. Yes, I have changed iry major.
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_

b.

No, but I am considering changing my major.

_
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c.

No, and I am not considering changing.

NOTE:

If you checked "a" of question number 8 on the preceding
page, that you HAVE CHANGED your major, PLEASE answer the
questions in the YELLOW section of the questionnaire starting
on page 5. Skip the Green section.
If you checked "b" above, that you haven't changed majors
as yet but you are CONSIDERING a change, PLEASE answer the
questions in the GREEN section of the questionnaire starting
on page 7. Skip the Yellow section.
If you checked "c" above, PLEASE continue with the WHITE
section starting on page 9. Skip the Yellow and Green sec
tions of the questionnaire.
All respondents should continue with the WHITE section of the
questionnaire after completing the special section that
applies to them.

PART III.
Yellow Section:

For those who have changed their major.

1.

What was your previous major?_______________________________

2.

Would you please state the reasons for your dissatisfaction with
your previous major.

3.

Other students have given the following reasons for dissatisfac
tion with a major. Would you please use a "1" to indicate the
reasons that were very important; a "2" for those that were
somewhat important; a "3" for those that were not at all
important.
_________

a.

The complexity or difficulty of the subject
matter.

_________

b.

The courses didn't seem to be related to the
job I want to get.

_________

c.

The courses weren't interesting.
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4.

d.

I didn't like working in e laboratory.

e.

I'd have to go to graduate school to get a good
job, or to advance in this field; and I don't
want to.

f.

I became wore interested in another field.

g.

There were too aany required courses.

How do you think your previous aajor coapares with your new
aajor?

S.

_

b.

Hew aajor aore difficult

c.

Both are about the saae in difficulty

Were low grades in your previous aajor one of the reasons for
changing aajors ?
Yes

6.

No

Did you discuss your change of aajor with your parents?
Yes

7.

8.

9.

Previous aajor aore difficult

_

a.

_____ No

How do you think your parents felt about your change of aajor?
__________

a.

In favor of the change

__________

b.

Indifferent about the change

__________

c.

Opposed to the change

How important to you was your parents' opinion about changing
your aajor?
__________

a.

Very important

_________

b.

Somewhat Important

__________

c.

Not at all important

Did you discuss your change of major with any of your friends?
Yes

No
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10.

11.

Mow t ^ o r U M to you
chsnge of aajor?

m

n

your friends' o p l a l o u about your

a.

Wary laportanc

b.

Soaswhac laportanc

c.

Hoc ae all laportanc

How scroogly do you chiok you wara influenced la your change
of aajor by aacb of tba following?
tadicaca wleb a M 1M choaa who lafluaocad you aeroagly; M2"
choaa wbo lafluaocad you aoaa but aoc aeroagly; "3" thoaa who
lafluaocad you aoc ac all.
________

a.

Cloaa frlaoda of saas tax at collage

________

b.

Ocher cloaa frleade of saas sax (high school
friends, ate.)

_______

c.

Cloaa frlaods of opposite sax, or flancea

_ _ _ _ _

d. Mo Char
a.Pachar
f. Brother
g.Sister

___________

_ _ _ _ ^ _
___________

h. Other relatives (aunts, uncles, cousins, etc.)
(Specify)________________________________________
1.

High school teacher

J. High school counselor
k. College professor
1. Coliege counselor

________

a. Reading
n. People in a field associated with your aajor

___________

o. Other influences (Specify)_____________________
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CONTINUE WITH WHITE SECTION STARTING ON PAGE 9.

PART IV.
Green Section:

For those who are considering changing their major.

1.

What major are you thinking of changing to?__________________

2.

Would you please state the reasons for your dissatisfaction with
your present major?

4.

_

a.

The complexity or difficulty of the subject
matter.

_

3. Other students have given the following reasons for dissatisfac
tion with a major. Would you please use a "1" to indicate the
reasons that were very important; a "2" for those that were
somewhat important; a "3" for those that were not at all
important.

b.

The courses didn't seem to be related to the
job I want to get.

_________

c.

The courses weren't interesting.

_________

d.

I didn't like working in a laboratory.

_________

e.

I'd have to go to graduate school to get a good
job, or to advance in this field; and I don't
want to.

_________

f.

I became more interested in another field.

_________

g. There were too many required courses.

How do you think your present major compares with your anticipa
ted new major?
_________

a. Present major more difficult

_________

b. Anticipated new major more difficult

_________

c. Both are about the same in difficulty
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5.

Are low grades in your present major one of the reasons for
considering a change of major?
Yes

6.

____

Have you discussed your proposed change of major with your
parents?
Yes

7.

8.

9.

____

11.

No

How do you think your parents feel about your proposed change
of major?
_________

a.

In favor of the proposed change

_________

b.

Indifferent about the proposed change

_________

c.

Opposed to the proposed change

How important to you is your parents' opinion about changing
your major?
_________

a.

Very important

_________

b.

Somewhat important

_________

c.

Not at all important

Did you discuss your proposed change of major with any of your
friends?
Yes

10.

No

____

No

How important to you are your friends' opinions about your
proposed change of major?
_________

a.

Very important

_________

b.

Somewhat important

c.

Not at all important

How strongly do you think you were influenced in your proposed
change of major by each of the following?
Indicate with a "1" those who influenced you strongly; "2"
those who influenced you some but not strongly; "3'' those who
influenced you not at all.
_________

a. Close friends of same sex at college.
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b.

Other close friends of same sex (high school
friends, etc.)

c.

Close friends of opposite sex, or fiancee

d.

Mother

e.

Father

f.

Brother

g.

Sister

h.

Other relatives (aunts, uncles, cousins, etc.)
(Specify)__________________________________

i.

High school teacher

j.

High school counselor

k.

College professor

1.

College counselor

m.

Reading

n.

People in a field associated with your major

o.

Other influences ( S p e c i f y ) ______________

CONTINUE WITH THE WHITE SECTION STARTING ON THE FOLLOWING PAGE.

Continuation of White Section:

For ALL students to complete.

PART V .
1.

Would you please list your best friends at Western (One friend
per line, so each friend can be identified as friend A, B, C,
D, or E):
A ._______________________________________________________
B ._______________________________________________________
C .____________________

_ _ _ _ _ _ _ _ _____________
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D .______________________________________________________________
E .______________________________________________________________
For question* 2 through 8, pleese refer to your friends In the s.
order es you listed t h m shove.
2.

Uhere do each of your best friends live?
box)

(Check spproprlste

In sane In
In
Off ssnpus
On sans floor, In the saaw
roon of saaa but not in
d o m , but not another or narried
dorm
dons
sens floor
housing
suite sans roon
A.
B.
C.
D.
E.
3.

About how such tine do you spend per week with each of your best
friends?
HOPES
0

1-2

3-4

5-6

7-8

9-10

11 or nore

A.
B.
C.
D.
E.
4.

What type of activities do you do together?
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Double
Dace

Atcead QuiverDiscuss
•icy •poasored Eat co* Dtecuea Discuss fu social
gather couraoe ture plane functions
function*

A.
B.
C.
0.
E.
S.

H u t are the aajor* of each of your boac frl*nd*?
A .________________________________________________________________
B .________________________________________________________________

C .________________________________________________________

0.

____________________

E._________________________________________________________________
6.

What occupation* do each of your bo*t friends intend to go into?
A._________________________________________________________________

Z.________________________________________________________
c.__________________________________________________________
0.
____________________________________
E._________________________________________________________________
7.

What organizations do each of your best friends belong to?
A ._________________________________________________________________

B .________________________________________________________
C.________________________________________________________
D .________________________________________________________
E.
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8.

What year in school is each of your best friends? (Circle 1 for
Freshman; 2 for Sophomore ; 3 for Junior; 4 for Senior; 5 for
Graduate student; 6 if the friend is not in school.)
Friend A.

1

2

3 4

5

6

Friend B.

1

2

3 4

5

6

Friend C.

1

2

3

4

5

6

Friend D.

1

2

3

4

5

6

Friend E.

1

2

3

4

5

6

PART VI.
1.

If you had the ability and the luck to choose absolutely any
occupation or job in the world, with a guarantee of success in
this occupation, what occupation would you choose?

2.

What business, profession, or occupation do you realistically
expect you will go into? (Be as specific as possible, e.g.
manufacturer's representative.)

_________

a.

Same as above

b.

Other (Specify)____________________________

3.

About how much money do you expect to earn per year about ten
years after you're through with school (assuming the present
buying power of the dollar continues)?

4.

What did your father do for a living at the time you were born?
(Hame the occupation and what the job actually entailed.)

5.

What does he do for a living now? _______________________ _
a.

6.

What exactly does this }ob entail?

About how much was your father's income last year as far as you
know? (If your father is not the chief breadwinner in the
family, indicate income of main earner.)
__________

a. Less than $3,000.
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b.

$3,000. to $4,999.

c.

$5,000. to $6,999.

d.

$7,000. to $8,999.

e.

$9,000. to $10,999.

f.

$11,000. to $14,999

g-

$15,000. to $19,999

h.

$20,000. to $24,999

i.

$25,000. to $29,999

j*

$30,000. and over.

7. Is your mother employed?
_________

a. Not employed

_________

b. Employed

a.

If your mother is employed, please name her occupation and
what the job entails:__________________________________

b.

Mother's annual income:________________________________

8. How do you expect your own future standard of living (economic
income) to compare with that of the family in which you were
brought up?

9.

_________

a. Higher standard

_________

b. About the same

_________

c. Lower standard

Do you think that when you are your father's age, you will
probably rate above, below, or the same as he now rates in
prestige of your occupation in the conmunity.
_________

a. Above in prestige

_________

b. About the same in prestige

_________

c. Below in prestige
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10.

Please Indicate the highest educational attainment of your
father and your mother:
FATHER

MOTHER

8th grade or less_________________________________________
Some high school__________________________________________
High school graduate______________________________________
Technical or trade school

________

______

Some college______________________________________________
College graduate__________________________________________
Some graduate or professional
training__________________________________
Graduate or Professional degree
beyond the bachelors___________________________________
11.

Do you have any brothers and/or sisters who are presently
attending college or are college graduates?
Yes

____ No

If so, how many?__________________________________________
12.

When they reported their requirements for an IDEAL job or
profession, students said it would have to satisfy certain re
quirements. Some of these requirements are listed below. As
you read the list, consider to what extent a job or career would
have to satisfy each of these requirements before you could
consider it IDEAL. Indicate your opinion by writing:
H

(high) next to the requirements you consider highly
important

M

(medium)

L

(low) next to the requirements of little or no importance,
irrelevant, or even distasteful to you

next to the requirements of medium importance

The IDEAL job for me would have t o

(Indicate H, M, or L)

Rank H.M.L
_____

a. "Provide an opportunity to use my special
abilities or aptitudes."
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____

b. "Provide me with a chance to earn a good deal
of money.

____

c. "Permit me to be creative and original."

____

d. "Give

____

e. "Give me an opportunity to work with people
rather than things."

me social status and prestige."

f. "Enable me to look forward to a stable, secure
future."
____

g. "Leave me relatively free of supervision by
others."

____

h. "Give

____

i. "Provide me with adventure."

____

j. "Give me an opportunity to be helpful to
others."

me a chance to exercise leadership."

Now GO BACK and look at the requirements you rated "high."
RANK them in the order of importance to you by writing next
to each H:
1

for the most important

2

for the next in importance

and so on, for all the H's on your list.
and L's.
13.

14.

DO NOT rank the M's

Do you think the job or career you have selected as your life
work will satisfy most of the requirements you marked H, some
of them, or only a few?
_________

a.

Will satisfy most of them

_________

b.

Will satisfy some of them

_________

c.

Will satisfy none of them

Do you know anyone in the occupational field you have chosen?
Yes

____ No

If yes, who?________________________________________ ______
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15.

How strongly do you think you were Influenced In your choice of
an occupation by each of the follmring?
Indicate with a “I" those who influenced you strongly; "2"
those who Influenced you some but not strongly; ''3" those who
influenced you not at all.
_________

a.

Close friends of s a n sex at college

_________

b.

Other close friends of same sex (high school
friends, etc.)

_________

c.

Close friends of opposite sex, or fiancee

_________

d. Mother

_________

e. Father
f. Brother

_________

g.

Sister

_________

h.

Other relatives (aunts, uncles, cousins, etc.)
(Specify)______________________________________ _

__________

i.

High school teacher

j.

High school counselor

k.

College professor

__________

1.

College counselor

__________

n.

People in your chosen occupation

_________

n.

Other influences (Specify)__________________
_________________________I--------------------

16.

Once you have already started work in your occupation, how im
portant do you think the following features of the job will be
in determining how satisfied you will be with the job?
Indicate with a '*1" if very important, "2'' if somewhat
important; "3" if not at all important.
_________

a.

General prestige of the occupation compared
with other occupations.

_________

b.

Kinds of tasks involved in the work.
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_________

c. Whether I am held in high esteem by others in
the same occupation.

_________

d. How well I get along with co-workers, bosses,
and others on the job.

_________

e. How rapidly I advance within the occupation
(promotions, growing income, etc.)

_________

f. Whether my

_________

g. Whether my work leaves me enough time tospend
with my family, on vacations, etc.

_________

h. Whether the work is as helpful to others or to
society as I had hoped.

_________

i. Whether my
had hoped.

parents are proud of my success.

standard of living is as high as I

PART VII.
1.

2.

How do you rate yourself in academic ability compared with
your close friends?
_________

a.

I am the best

______

b.

I am above average

_________

c.

I am average

_________

d.

I am below average

_________

e.

I am the poorest

How do you rate yourself in academic ability compared with
other students in your major?
_________

a.

I am among the best

_________

b.

I am above average

_________

c.

I am average

_________

d.

I am below average

________

e.

I am among the poorest
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3.

Where do you think you rank at present in your class in college?
_________

a. Among the best

_________

b. Above average

_________

c. Average

_________

d. Below average

_________

e. Among the poorest

4. Where do you think you will rank in your graduating class?
________

a. Among the best

_________

b. Above average

_________

c. Average

_________

d. Below average

_________

e. Among the poorest

5. In order to become a doctor, lawyer, or university professor,
work beyond four years of college is necessary. How likely do
you think it is that you could complete such advanced work?
_________

a. Very likely

_________

b. Somewhat likely

_________

c. Not sure either way

_________

d. Unlikely

_________

e. Most unlikely

6. Forget for a moment how others grade your work.
opinion, how good do you think your work is?
_________

a. tty work

is excellent

_________

b. My work

is good

_________

c. My work

is average

_________

d. tty work

is below average

_________

e. Jfy work

is much below average

In your own
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7.

What kind of grades do you think you are capable of getting?
._________

a.

Mostly A's

._________

b.

Mostly B's

______

c.

Mostly C's

d.

Mostly D's

e.

Mostly E's
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isa
April 7, 1966

Dear Student:
A couple of days ago you received a queaclonaalre concerning aajor
fields of specialIsaCion and occupational choice. Your floor In
the dora was randoaly selected and therefore you fell lato the
saall saaple for the study. To have the study be assnlogful and
representative, It is iaperatlve that you cosq>lete and return the
questionnaire through inter-caapus aall.
An atteapt was aade to aake it as convenient as possible for you
to complete the questionnaire and return it. This questionnaire
Is the basis for a Master's thesis, and the thesis cannot be
written without your kind cooperation. So, cone on gays, take the
20 to 30 sdnutes necessary to cosq>lete the questionnaire and
return It, PLEASE!!
If you have aisplaced your copy of the questionnaire or, for
soaw reason, you didn't receive one, please contact Steve Vargo
in Soon 2511, Saagren; phone, 383-1742.
Thank you very ouch,

Stephen M. Vargo
Graduate Assistant
Department of Sociology
and Anthropology
SMV: jad
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MAJORS OF SAMPLE CLASSIFIED INTO OCCUPATIONAL CHOICE CATEGORIES

No major chosen but gave
occupational choice
Accounting
Agriculture
Art
Auto Engr. Technology
Aviation Engr. Technology
Biology
Chemistry
Economics
Electrical Engr. Technology
Engineering and Technology
English
Food Distribution
General-Business
Geography and Geology
Group Science
History
Industrial Education
Industrial Supervision
Language

O 4J

5
10
1
2
2
1
1

2
1
-

1

9
4
-

2
8

-

-

1
1
-

2
2

1
1
1
••

3
1
-

1

9
-

-

18
2
-

2

Management
Mathematics
Marketing
Mechanical Engr. Technology
Mus ic
Paper Technology
Philosophy and Religion
Philosophy
Physical Education
Phys ics
Political Science
Psychology
Public School Music
Secondary Education
Social Science
Sociology
Special Education
Speech
No response on major but
gave occupational choice

8
2
4
4
-

4!

•H 4?00
« » CM
0 M
J U "
8®

S,

General

Major of Respondent

Business
(N = 66)

•H *300
4J COCM
aw
<U II
•H TJ
O 0SS
CO

General
Cultural
(N = 92)

Business
(N = 66)

Major of Respondent

4)

m
1

-

-

1
«•
-

1

4
1

3

-

-

1

9
9
6
5
2
5
8
3
5

1

1

-

3
2
-

2

1

-

-
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Business Occupational Choices (N - 66)

N

Accountants and Auditors
10
Advertising Agents and Salesmen
2
Aeronautical Engineering Technology
2
Airplane Pilot
1
Armed Forces, Career in
./
Athletes
1
"Business"
5
Buyers and Department Heads, Store
1
Draftsmen
2
Electrical Engineering Technology
2
Engineers, Technical
5
Federal Public Administration and Postal
Service
1
Food and Dairy Retail Trade, Self-Employed
2
Managers, Officials and Proprietors, Salaried 8
Manager of Retail Trade In Food and Dairy
Products
1
Manager In Banking and Finance, Salaried
3
Managers, Officials, and Proprietors, SelfEmployed
2
Manufacturing Manager, Salaried
1
Manufacturing Salesmen
3
Mechanical Engineering Technology
4
Motor Vehicles Retail Trade, Self-Employed
1
Officers, Pilots, Engineers, Ship
1
Officials and Administrators, Public
Admlnls tratlon
1
Salesmen and Sales Clerks
3
Transportation Manager, Salaried
1

Scientific and Esthetic Choices (N - 28)

N

Artists
Authors
Chemis ts
Dentists
Editors and Reporters
Musicians
Natural Scientists
Paper Technologist
Pharmacist
Physicians and Surgeons
Research Biologist
Technicians, Testing
Veterinarians

1
1
4
3
1
1
2
4
1
3
3
3
1

General Cultural Choices (N « 92)
Clergymen
College Professors
Counselor
Lawyers
Music Teachers
Psychologist
Social Workers
Speech Correctionist
Sports Instructors and Officials
"Teachers"

3
9
4
10
5
4
3
1
3
50
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